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      This research deals with developing English learning materials for eleventh grade 
students of automotive department at second semester at SMKN 2 Palopo. The 
problem statement is what the appropriate English learning materials for the eleventh 
grade students of automotive. The objective of this research is developing the 
appropriate English learning materials for automotive students. 
      The type of this research is Research and Development (R & D). This step in this 
study was using adapted 4D Model that stands for: Defining, Designing, Developing, 
and Disseminating. This research involved 44 eleventh grade students of automotive 
department and an English teacher of SMKN 2 Palopo, as the subjects to collect the 
data for need analysis step. Questionnaire and interview guidelines were the 
instruments used to collect the data related to the students’ need in learning English. 
The data from questionnaire were calculated the percentage. Based on the results of 
needs analysis, the curriculum, and the syllabus used in the school, the draft of 
English materials was developed. The draft was reviewed and evaluated by the expert 
judgment. The instrument to collect the data for the materials’ evaluation was 
questionnaire adapted from BSNP (Badan Standar Nasional Pendidikan). To 
determine the quality of develop materials, the expert judgment put a check in the 
scale of each item of the questionnaire. The quality of the develop materials was 
based on the mean value of the aspect of the questionnaire. 
      The result of the need analysis shows that students prefer to have the English 
materials in the automotive field related their department. Based on the result of the 
expert judgment and practitioner, the develop materials are suitable for the eleventh 
grade students of automotive department. This is shown by the mean value of 4,4 was 
categorized as Very Good. 
 












A. Background of the Research 
      Vocational high schools are designated to prepare the students to get ready 
working after they have graduated from the school. The skill which they accepted 
surely needed for their future, one of which is English. English is really important in 
working because now is the globalization era, it means that most of expertise cannot 
been separated from English. The facts above prove that English really needed and 
must be mastered by students of Vocational High School. In this case, students of 
aoutomotive study program. 
      English teaching in Vocational high school is focused on developing 
communicative competence. The objective is to enable the students to communicate 
in the target language orally and writing accurately and appropriately in the four 
language skills to support their competence in a certain program1. The students need 
effective English learning materials to improve their English appropriate their 
expertise. Because at vocational high school has some programs, sometimes the 
material that accepted by students is general material is not appropriate their study 
program. It means that in English teaaching in Vocational high School that the 
material taught by teacher should what the students need in future. 
 
     1 Choirul Rohmah, Developing English Learning Materials for grade X students of marketing study 




      In fact, the English learning materials of automotive department at SMKN 2 
Palopo were not related to the students’ needs, the materials was general. English 
teachers should teach their students by using available textbooks. However, the 
English learning materials which are really suitable with the needs of the students 
were not always available.2 
      Based on observation at twelfth grade of automotive study program, the English 
material was not specific appropriate with their department. The book which the 
English teacher used is “Buku Bahasa Ingris XI REV 17 untuk SMA/MA/SMK/MAK”. 
The book contents general material not specific because the teacher refers to K13 
which use in English learning process at XI grade so that teacher in teaching process 
used the book. So the researcher developed the appropriate English learning materials 
for automotive students. 
      Concerning these, the English learning materials should be designed based on the 
students’ needs in order to support the English learning process. In addition, the 
learning materials should be contextualized based on their department. 
B. Problem Statement  
      Based on the background above, the problem statement formulated as follow: 
“What is the appropriate English learning materials for the eleventh grade 
students of automotive department at second semester at SMK Negeri 2 Palopo?” . 
 
     2Yohana Dian Ratna Purnamasari, Developing EnglishLearning Materials for grade X Students of 





C. Objective of the Research 
      Related to the problem statement above, the objectives of this research is to find 
out the appropriate English learning materials for the eleventh grade students of 
automotive department at second semester at SMKN 2 Palopo. 
D. Scope of the Research 
      Based on the problems identified above, the writer focused on developing English 
learning materials for eleventh grade of automotive students department at the second 
semester by using 4D Model (Define, Design, Develop, and Disseminate) 
E. Significance of the Research  
      There are some expected advantages of this research; in theoretically, this study is 
useful for the development English learning materials in ESP. In practically, the first 
advantage is for the eleventh grade students of automotive department, the students 
can use this product to develop their English skills so that it can be useful for their 
future job. Second, for English teachers, they can use the English materials to teach 
the automotive students by using effective approach or media. The last, for the further 
researcher, this study can be used as a reference in developing English learning 






REVIEW OF RELATED LITERATURE 
A. Previous Study 
      In writing this study, the writer finds out several studies that aimed to develop 
instructional materials as well. They are: 
 
1. Kusuma (2013) in his research aimed (1) designing an English speaking material 
for the second grade students of automotive engineering in SMK Sanjaya Ngawen 
and (2) designing learning activities to improve the speaking skill of automotive 
engineering students in SMK Sanjaya Ngawen.3 
      The results of the study indicate that (1) the students wanted to work abroad 
after they have graduated and they will always use English in their workplace, (2) 
The students’ weaknesses in learning speaking were the lack of vocabulary, (3) 
the students needed the speaking material which was appropriate to their study 
program, and (4) the students needed some supporting activities in the material to 
help them improving their speaking skill like games or role play. To meet those 
needs, a five – section English speaking material was then developed; those are 
(1) Lead – in, (2) Lesson Proper, (3) Evaluation, (4) Homework, (5) Reflection, 
and (5) Summary. There were three units in the speaking material which was 
developed; each unit contains 14 – 17 tasks. The appropriateness of the speaking 
 
     3 Parwaka Budi Kusuma, Developing an English Learning Materials  for the Grade Eleventh 
Students of Automotive Engineering at SMK Sanjaya Ngawen in the Academic Year 2013, A Thesis SI, 




material was shown by the value of mean 4.35, which means that the speaking 
material was appropriate to the students’ needs. 
      The relevant of this study is to develop appropriate materials for automotive 
students. Questionnaire, interview and observation are three thing that researcher 
will use for getting the information from student. The differences between 
Kusuma’s research and this study are Kusuma used Borg and Gall model but this 
research used Define, Design, Develop, and Disseminate (4D) model. In addition, 
this study will conducted for SMKN 2 Palopo refer four skills in English, those 
are Speaking, Listening, Writing, and Reading, but Kusuma’s only focus on 
speaking. 
2) Silvia (2016) in her research aimed 1) to describe the target needs, 2) to describe 
the learning needs, and 3) to develop the appropriate materials for the tenth graders 
of automotive engineering study program at SMK YAPPI Wonosari.4  
      The type of this study is Research and Development (R n D). This study 
involved 80 tenth graders of automotive engineering study program and an English 
teacher of SMK YAPPI Wonosari, Gunung Kidul, as the subjects to collect the 
data for the need analysis step. Questionnaire and interview guidelines were the 
instruments used to collect the data related to the students’ needs in learning 
English. The data from the questionnaire were calculated the percentage and the 
data from the interview was analyzed using qualitative data analysis proposed by 
 
     4 Silvia Dayu Anggraini, Developing Task-Based English Materials  for the Tenth Grades of 





Miles, Huberman, and Saldana (2014). Based on the results of needs analysis, the 
curriculum, and the syllabus used in the school, the course grid was created and a 
draft of English materials was developed. The draft was reviewed and evaluated by 
the expert judge. The instrument to collect the data for the materials’ evaluation 
was questionnaire adapted from BSNP (Badan Standar Nasional Pendidikan). To 
determine the quality of developed materials, the expert judge put a check in the 
scale of each item of the questionnaire. The quality of the developed materials was 
based on the mean score of the aspects of the questionnaire.   
      The result of the need analysis shows that students prefer to have the English 
materials which close to their daily life, relate with their field and make them 
active in learning process. They also want the teacher becomes the main example 
before the activities in the class and the corrector of their mistakes. Based on the 
result of the expert judgment, the developed materials are suitable for the tenth 
graders of automotive engineering study program. This is shown by the mean 
score of 3.74 and is categorized as Very Good. 
      The relevant of this research is develop same materials relate with students 
filed that can be useful for them in future. The differences between Silvia’s 
research and this study are Silvia used Water Dick and Lou Carey model but this 
research used Define, Design, Develop, and Disseminate (4D) model. Silvia had 
developed Task-Based English materials for Automotive Engineering but this 
study will develop only English learning materials in automotive TKR according 




3. Yuni (2017) in her research aimed to design English reading materials needed for 
students of automotive engineering study program and develop English reading 
materials for grade XI students of automotive engineering study program at SMK 
Negeri 5 Medan. 5 
This study was conducted by using Research and Development (R & D) 
design through six stages; gathering information and data, analyzing data, 
designing materials, validating by experts, revising, and final product. The subject 
of this study were students of class XI of automotive engineering study program 
consisting of 36 students. The instrumentations for collecting the data were 
questionnaire and interview. After analyzing the data, the writer got the students’ 
needs. The data were gathered by administering interview to the English teacher 
and distributing the questionnaire to 36 respondents to get the students’ needs. 
The interview and questionnaire results prove that the students need English 
reading materials which contain English for automotive engineering study 
program. Thus, developing English reading mateials were procedure text. Then, 
the procedure texts related to their study program. The products have been 
validated by two experts; English lecturer and English teacher. The average 
scores are 4,7 or 95% from English Lecturer and 4,5 or 90% from English 
teacher. It means the developing materials categorized as relevant or appropriate 
for grade XI students of automotive engineering study program. 
 
     5 Yuni Haryanti Harahap, Developing English Reading Materials in Procedure Tet for Automotive 




      The related of this research is to develop English learning materials for 
automotive students. The difference between Yuni’s research and this study is 
Yuni’s research only focused on reading materials but this study will focus on all 
of four skills in English there are speaking, listening, reading and writing. 
B. Literature Review 
1. English Learning Materials 
a. Definition of Learning Materials 
      According to Tomlinson (1998), materials can be anything which is used by 
teachers or learners to facilitate language learning6. Richards and Renandya add that 
teaching materials as a key component in most language programs that may in the 
form of (a) printed materials, (b) non-print materials, and (c) materials that comprise 
both print and non-print sources7. In addition, Richards and Renandya (2002) state 
that some teachers use instructional materials as their primary teaching resource, for 
the materials provide the basis for the content of lesson, the balance of skill taught, 
and the kinds of language practice students take part in. 
      So, English learning materials which is the content of English lesson that can be 
used by teacher and students in learning process to improve their English and as a 
reference for teacher in teaching English. It means that English learning material is 
crucial to increase English teaching process. 
 
     6 Brian Tomlinson. 1998. Materials Development in Language Teaching. Cambridge University 
Press. p. 2 
 
     7 Jack C Richard,, and Willy A. Renandya. 2002. Methodology in Language Teaching. Cambridge: 




b.  Criteria of  Good Learning Materials 
 
      Hutchinson and Waters propose some ideas of the good learning materials such 
as; (i) good materials do not teach, they encourage learners to learn; (ii) good 
materials will contain interesting texts, enjoyable activities which engage the 
learners’ thinking capacities, opportunities for learners to use their existing 
knowledge and skills, and content which both learner and teacher can cope with; and 
(iii) good materials should provide a clear and coherent unit structure which will 
guide teacher and learner through various activities in such a way as to maximize the 
chances of learning8.  
      Tomlinson in Richards (2001) suggests that good materials should achieve 
impact, help learners to feel at ease, help learners to develop confidence, require and 
facilitate learner self-investment, expose the learners to language in authentic use, 
provide the learners with opportunities to use the target language to achieve 
communicative purposes, take into account that the positive effects of instruction are 
usually delayed, take into account that learners differ in affective attitudes, permit a 
silent period at the beginning of instruction, maximize learning potential by 
encouraging intellectual, aesthetic, and emotional involvement, not rely too much on 
controlled practice and provide opportunities for outcome feedback9.   
 
     8 Tom Hutchinson, . & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 
University Press. 1987. p.107. 
 
     9 Jack C Richards. Curriculum Development in Language Teaching. Cambridge. Cambridge 





2. Materials Development 
      Tomlinson says that material development refers to a process of producing and 
using the materials for language learning including materials evaluation adaptation, 
design, production, exploitation and research. Moreover, Graves describes materials 
development as the planning process by which a teacher can put the objectives and 
goals of the course into units and tasks. Developing materials for a language course or 
language program has some advantages compared with using the commercial course 
books. Richards (2001) coins four advantages of developing materials which are 
presented as follows10. 
1) Relevance. The materials will tend to be more relevant for students and 
institutional needs and reflect the local content, issues, and concerns. 
2) Develop expertise. Developing materials benefit the other staffs language course to 
improve their expertise, giving them a greater understanding of the characteristic 
of effective materials. 
3) Reputation. It will show the commitment to the language teaching because of 
providing relevant, specialist, and contextualize materials for the students. 
4) Flexibility. The produced materials can be revised or adapted as needed, giving 
them greater flexibility than a commercial course book.  
 





      Based on curriculum 2013, good materials should support the teaching learning 
process achieving the basic competences. Before developing English learning 
materials, it is necessary to consider11: 
• The students’ potential. The relevancy with the local characteristics 
• The level of physical, intellectual, emotional, social, and spiritual development 
of the students. 
• The meaningfulness of the materials for the students 
• The structure of the knowledge 
• The actuality, depth, and the breadth of the learning materials 
• The relevancy with the students’ needs and the environment’s demand 
• Time allocation 
3. Unit Design Development 
a. Principle of Unit Development 
      The materials will be developed from some units. The objective is in order to 
classifying the materials will easier according to certain aspects called unit. The 
content of units hoped will make the learning of language are effective and efficient.        
      According to Nunan (2004) proposes six steps in developing materials that can be 
used to process of unit design development12. 
 
     11 Choirul Rohmah, Developing English Learning Materials for grade X students of marketing 
study program at SMK Muhammad 2 Bantul, A Thesis SI, (Yogyakarta, FBS, UNY, 2015), PDF. p. 
26-27 
 
     12 David Nunan. 2004. Task-Based Language Teaching. Hongkong: Cambridge 




1) Schema building 
      The first step is to develop a number of schema-building exercises that will serve 
to introduce the topic, set the context for the task, and introduce some of the key 
vocabulary and expressions that the students will need in order to complete the task. 
2) Controlled practice 
      The next step is to provide students with controlled practice in using the target 
language vocabulary, structures and functions. One way of doing this would be to 
present learners with a brief conversation between two people discussing 
accommodation options relating to one of the advertisements that they studied in the 
previous step. 
3) Authentic listening practice 
      The next step involves learners in intensive listening practice. The listening texts 
could involve a number of native speakers inquiring about accommodation options, 
and the task for the learner would be to match the conversations with the 
advertisements from step 1. This step would expose them to authentic or simulated 
conversation, which could incorporate but extend the language from the model 
conversation in step 2. 
4) Focus on linguistic elements 
      The exercises of this stage focus on one or more linguistic elements, such as the 
intonation (if the tasks are listening) or spelling, punctuation and other language 
mechanics if the tasks are reading or writing ones, and so on. It helps the students to 




5) Provide freer practice 
      The students have been working within the constraints of language models 
provided by the teacher and the materials. At this point, it is time for the students to 
engage in freer practice, where they move beyond simple manipulation. 
6) Introduce pedagogical task 
      The last step is the introducing of pedagogical task itself. In this stage, the 
students can be grouped to do the task. 
b. Model of Unit Design 
      According to Hutchinson and Waters (1987) describe that to start writing the 
materials, a material developer should create the framework as the basis of materials 
writing. The framework should, at least, have four elements: input, content focus, 
language focus and task13. 
1) Input: The input can be in the form of a text, dialogue, diagram, or other forms 
of communication data. It provides stimulus materials for activity, new 
language items, correct models of language use, and a topic for 
communication. 
2) Content focus: Language is used as a means of communication conveying the   
information and feeling. Hence non-linguistic content can be exploited to 
generate meaningful communication in the classroom. 
 
     13 Tom Hutchinson  & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 





3) Language focus: Language knowledge is given in order to achieve the purpose 
of language learning which is enabling learners to use the language correctly. 
4) Task: The communicative tasks are employed to make the learner use the 
content knowledge and language knowledge in the classroom. 
4. Task Design Development 
a. Definition of Task 
 
      A textbook usually consists of several of units; a unit consists of several of tasks. 
There are several definitions of tasks according to some experts. Nunan (2004) states 
tasks as is a part of classroom work which require students in understanding, 
manipulating, producing, or interacting in the target language whereas their attention 
focus on the meaning of the form14. 
b. Task Components 
      Nunan (2004) divides tasks into six components; they are goals, input, 
procedures, the roles of learners, the roles of teacher, and setting. Those task 
components can be illustrated into the table below.15 






     14 David Nunan. 2004. Task-Based Language Teaching. Hongkong: Cambridge University Press. p. 
4. 
     15 Ibid. p. 41 
Goals      Teacher role 
Input        TASK  Learner role 





      Goals refer to the general intention towards tasks; they also provide a direct 
relationship between tasks and the curriculum. Goals can be determined after 
identifying the learners’ needs. Therefore, it can be written both implicitly and 
explicitly and may relate to a range general outcome (communicative, cognitive or 
affective). 
      Input refers to data in the forms of oral, written texts, visual, and audio that set the 
tasks out. Input for communicative tasks can be derived from a wide of range sources, 
such as magazines, newspaper, postcards, memo, driving license, and the other 
sources that are obviously authentic. (Nunan 2004) 
      Procedures specify what learners need to do with the input. Before going to the 
activities types, there are three general ways to characterize activities; they are 
authenticity, skills use and fluency/accuracy. The first, authenticity reflects those 
activities from what in real-world (outside classroom), then be brought into classroom 
to let learners rehearse genuine communicative interaction and practice the skills that 
are needed in the real-world. The second, skill use is a way of characterizing 
activities whether they are focusing on skills getting or skill using. These are related 
to the distinction between control practice and transfer activities. Control practice 
activities refer to activities in which learners manipulate phonological and 
grammatical forms. Transfer activities refer to those in which learners apply their 
linguistic form mastery to comprehension and production of communicative 
language. The third, fluency/accuracy refers to those activities that focus on the 




      Roles of learners and teacher refer to parts of them to carry out the tasks as well 
as the interpersonal and social relationship between the teacher and learners in doing 
a task. The success of the teacher and the learners do their roles will determine the 
success of the goals of the tasks. In communicative classroom activities, teacher has 
roles as facilitator of the communicative process, as participant, and as observer and 
learner (Nunan 2004). 
      Setting refers to the arrangement of classroom to affect interaction in the tasks. It 
deals with how the students do the tasks, where the students will do the tasks, and in 
what kind of groups the students will do the tasks; individual, in pairs, or small 
groups. 
c. Task Types 
      Two kinds of task can usefully be distinguished they are pedagogical and real 
world task. Pedagogical task is task which is specially designed to the classroom 
context which requires learners’ interactional strategies and may require the use of 
specific language types (skill, grammar, vocabulary). When two learners are to find 
differences between two similar pictures, it is called pedagogical task16. 
      The second type of task is real-world tasks. It refers to the uses of language in the 
world beyond the classroom17 and which might be considered a rehearsal for real 
 
      16 Jack, C. Richard, 2006. Communicative Language Teaching Today. New York. Cambridge 
University Press. p. 31. 
 







world task for example: role play in which two students have to practice a job 
interview. 
C. English for Specific Purpose 
1. Definition of ESP 
      ESP is based on students’ needs in learning English. Since students’ needs in ESP 
are very important, needs analysis should be conducted earlier before designing the 
materials18. According Hutchinson & Waters (1987), ESP is an approach to language 
teaching that all content and method in learning language are based on the learner’s 
need19. In addition, according to Dudley E & St. John (1998), Hutchinson & Waters 
(1987) see ESP as an approach of a product, they mean that ESP does not involve a 
particular kind of language (grammar, lexis, register), skills discourse and genres 
appropriate to these activities.20 
      Robinson (1991) viewed ESP as an enterprise involving education, training, and 
practice and drawing upon three major realisms of knowledge namely language, 
pedagogy, and students’/participants’ specialist area of interest. Richards & Rodger 
(2001) stated that ESP as a movement that  seeks to serve the language needs of 
learners who need English in order to carry out specific roles (e.g. student, engineer, 
 
     18  Ibid. p. 9 
     19 Tom Hutchinson. & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 
University Press. 1987. p.19. (Accessed on 19 June 2018 from  
http://englishlangkan.com/2017/04/10/download-free-ebook-english-for-specific-purposes-hutchinson-
1991-pdf/) .  
     20 Dudley E & St. John. English For Specific Purposes. Cambridge. Cambridge University Press. 




nurse) and who need to acquire content and real-world skills through the medium of it 
rather than master the language for its own shake.21 
      Variable of characteristics ESP22 : 
• ESP may be related to or designed for specific disciplines; 
• ESP may use, in specific teaching situations, a different methodology from 
that of general English; 
• ESP is likely to be designed for adult learners, either at a tertiary level 
institution or in a professional work situation. It could, however, be used for 
learners at secondary school level; 
• ESP is generally designed for intermediate or advanced students. Most ESP 
courses assume basic knowledge of the language system, but it can be used 
with beginners. 
2. Need Analysis 
      Needs as the ability to comprehend and or produce the linguistic of the target 
situation, such as, the needs, the weakness or lack and necessity of students in 
learning, for example the ability to understand the passive voice23. Hutchinson and 
Water divide needs into two types namely target needs and learning needs. Target 
needs mean what the students’ needs to do in the target situation. Target needs 
 
     21 Titik Agustina. An Approach Of English Teaching For No-English Department Students (The 
jurnal of English for Specific Purpose, vol. 7 no. 1 (Mei) 2014). P. 38 
     22 Dudley E & St. John. English For Specific Purposes. Cambridge. Cambridge University Press. 
1998. p.3. 
     23Tom Hutchinson. & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 




include necessities, lacks, and wants. Whereas learning needs include the task 
components, such as, input, procedure, teacher’s role, students’ role, procedure and 
setting. 
      Hutchinson and Waters describe need analysis as the most prominent feature of 
English for Specific Purposes course design. Needs analysis is actually the starting 
point for a course design. It is a necessary part of a curriculum development and is 
required in the early stages of developing a syllabus24. 
      The important step before designing the ESP materials is Need Analysis. It can 
lend the materials developers to create suitable materials according the students’ need 
so that it helps the students to master the English materials based on their expertise. 
      Need analysis in language teaching may be used for a number of different 
purposes, for example:25 
• To find out what language skills a learner needs in order to perform a 
particular role, such as sales manager, tour guide or university student 
• To help determine if an existing course adequately addresses the needs of 
potential students. 
• To determine which students from a group are most in need of training in 
particular language skills 
 
     24 Reza Eshtehardi.  Needs Analysis and Course Design; A Framework for Designing Exam 
Courses  (International Journal of Applied Linguistics & English Literature, vol. 6, no. 6; November 
2017) p. 274 
     25Jack, C. Richards. Curriculum Development in Language Teaching. Cambridge. Cambridge 




• To identify a change of direction that people in a reference group feel is 
important 
• To identify a gap between what students are able to do and what they need to 
be able to do. 
• To collect information about a particular problem learners are experiencing 
      Richards says that learners’ language needs can be relatively easy to establish 
what learners need to master a language for more specific purposes, for example, 
official who works in fields such as nursing, the hotel industry and etc. Therefore, the 
tasks official can carry out in English be identify and determine what language they 
need. 
      The analysis of the target needs is divided into three points which are necessities, 
lacks, and wants26. 
• Necessities is the type of need determine by the demands of the target 
situation; that is , what the learner has to know in order to function effectively 
in the target situation. For example, a businessman or woman might need to 
understand business letters, to communicate effectively at sales conferences, 
to get the necessary information from sales catalogues and so on. He or she 
will presumably also need to know the linguistic features - discoursal, 
functional, structural, lexical – which are commonly used in the situations 
identified. This information is relatively easy to gather. It is a matter of 
 
     26 Tom Hutchinson,. & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 




observing what situations the learner will need to function in and then analysis 
the constituent parts of them.  
• Lacks to identify necessities alone, however, is not enough, since the concern 
in ESP is with the needs of particular learners. You also need to know what 
the learner knows already, so that you can then decide which of the necessities 
the learners lacks. One target situation necessity might be to read text in a 
particular subject area. Whether or not the learners need instruction in doing 
this will depend on how well they can do it already. The target proficiency in 
other words, needs to be matched against the existing proficiency of the 
learners. The gap between the two can be referred to as the learner’s lacks 
(Hutchinson, Waters and Breen 1979). 
• Wants. We have considered target needs only in an objective sense, with the 
actual learners playing so active role. But the learners too, have a view as to 
what their needs are. Learners may well have a clear idea of the ‘necessities’ 
of the target situation: they will certainly have a view as to their ‘lacks’. But it 
is quite possible that the learners’ views will conflict with the perceptions of 
other interested parties: course designers, sponsors, and teachers. 
D. English in SMK 
1. English Curriculum in SMK 
      Based on the Indonesian government’s rule about National Education System No 




process such as the content, materials and methods used to achieve educational goals. 
In 2013, the Ministry of Education of Indonesian Republic has launched a new 
curriculum namely curriculum 2013.  
      At SMKN 2 Palopo at eleven grade teachers refer to curriculum 2013 in learning 
process, where the students refer to be more active. In addition, the teacher must use 
book which have given from government, it is “Buku Bahasa Ingris XI REV 17 untuk 
SMA/MA/SMK/MAK”. The content of book is general material, so teachers teach all 
of departments at SMK with same material, there is no specific material for each 
departments, for example automotive department. 
2.   Automotive Department  
      The automotive department is one of specific skills which provided by the 
vocational high schools. It is also a study program which many students interest and 
chose it especially male students for being it a job. In additions, automotive study 
program is easy to find job and students who have skill about it can build workshop 
by themselves. It has expertise package of Light Vehicle of Engineering, Motorcycle 
of Engineering, Heavy Equipment of Engineering and Automotive Body Repair 
Technique. 
      In this global era, English is required as a means of communication in all aspects, 




important role for the students to achieve their competence. It helps the students to 
compete in this global competition.27 
      According the goals of the vocational high schools, the English learning material 
should appropriate its skill. It can carry out the students to master the English 
appropriate their skill or need. The one of basic approach could be the good way to 
develop English materials is ESP (English for Specific Purposes).  
E. Conceptual Framework 
 
      The purpose of this research by using R & D model is to design appropriate 
English learning material for the students at the eleventh grade of Vocational high 
school. The background of this study is solving students’ problem in learning 
materials. The findings of this research supposed to have a solution for the students 
who are facing the problems (specific English learning materials for automotive study 
program). In this research, researcher used 4D (Define, Design, Develop, and 
Disseminate)  Model in developing the appropriate and suitable material for students 
of Automotive study program the eleventh grade atVocational high school number 2 




     27  Joni Susanto and M. Adnan Latief . Developing English Teaching Material For Midwifery 
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A. Type of Study 
      This research is classified into an Educational Research and Development (R&D). 
Educational R & D is adapted from an industry-based development model in which 
the results of the research will be taken to create new products or procedures, which 
then are systematically implemented, evaluated, and revised to meet specified criteria 
of effectiveness, quality, or similar standards. 
      In practice, this type of study takes evaluation to play a key role in the process. 
Evaluation of the process of refining products is done over and over until the best 
form of the product is found. Borg and Gall say that this model provides a good 
promise to improve education because it involves a close connection between 
systematic evaluation programs and program development. In education, this research 
is conducted to design/develop appropriate materials that can be implemented 
effectively to meet the students’ needs. 
B. Research Procedure 
      Design model in this development research was adapted from 4D Thiagarajan 





Melvyn I. Semmel. 4-D models is consist of four steps. They are define, design 
develop and disseminate.the clearly explanation as follow28: 
1. Define 
      This step focuses on determining and defining the need analysis, but the 
observation and interview were done first. 
a) The observation was pertinent to the curriculum, syllabus, and what the 
English learning materials for automotive students, such as: (1) what’s the 
learning materials which English teacher taught in class? (2), what the 
materials the students had learn in class?  
b) The interview were pertinent to what the students deeply need especially for 
developing English learning materials, such as: (1) what’s English learning 
materials are the students’ needed and wanted?, (2) what are the students’ and 
teachers opinions about developing the English learning materials for 
automotive students at eleventh grade?  
c) Need analysis consist of target needs and learning needs, in this step the 
researcher gave questioner to the students, the questioner is designed to find 
out some information about necessities, wants, and students’ lacks. It also 
designed to know information about the design, input, and learning activity to 
produce materials that related with the condition of the automotive students. 
 
     28EndangMulyatiningsih, Pengembangan Model Pembelajaran. 
http://staff.uny.ac.id/sites/default/files/dra-endangmulyatiningsihpd/7cpengembangan-model-








      The next step after define is design the product refers to students of automotive 
department at eleventh grade. The materials developed based on observation, 
interview and need analysis.  The first draft is the result of design that be given to 
expert judgment to evaluate. 
3. Develop 
      This stage produced the last product design that have revised and validated by the 
expert, practitioner and students perceptions. In this step is validated on the content, 
language, presentation, and layout. All of the suggestion of the experts, practitioner, 
and students perceptions ate the consideration and the base to revise the product. The 
product is resulted into the second draft after revising the first draft. 
4. Disseminate 
      In this step, the product that was developed and revised be socialization in school. 
The researcher introduced this product to the students and the English teacher at 
SMKN 2 Palopo.  
C. Research Subject 
      The subjects of this research were the automotive students at second semester 







D. Data Collection Techniques 
      In this study, the data were collected through observation, interview and 
questionnaires. Firstly, observation did by researcher to find out the English 
materials. Secondly, the researcher interviewed some automotive students at eleventh 
grade and the teacher was interviewed informally to support the data from the 
questionnaire. Thirdly, the needs analysis questionnaire was used to gather the data of 
the target and learning needs in English. The learners were asked to answer several 
questions related to their characteristics and needs in learning English by choosing 
one or more options from several options provided. Lastly, opinions and suggestions 
from the experts, practitioner, and students perceptions are proposed through the 
expert judgments questionnaire to find the appropriateness of the designed materials. 
E. Data Collection Instruments 
 
      In collecting the data, interview is the first step to know English learning at the 
school. Interview is done to students and English teacher. The questionnaires were 
distributed to the students and a materials expert. There were two types of 
questionnaire used in this research. Those were the needs analysis questionnaire and 
expert judgment questionnaire.  
1. Needs analysis questionnaire 
 
      The need analysis questionnaire was distributed to find out the target needs and 
the learning needs of the automotive students at the eleventh grade at SMKN 2 





theory of needs assessment proposed by Hutchinson and Waters (1987), and Nunan 
(2004). 
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2. Expert judgment questionnaire 
 
      The second questionnaire was the expert judgment. It was proposed to a materials 
expert to know their opinion and suggestions about the developed materials. 
Table 3.2 The Organization of Expert Judgment Questionnaire 
 
No. The Purpose of the Questions  Reference 












4. To find out the appropriateness of the materials 










F. Data Analysis Techniques 
      In this research, the data will be collected two times by using questionnaire. First 
is questionnaire in need analysis, second is questionnaire in expert judgment, 
practitioner and students’ perception about the developed materials. 
a. Data analysis in questionnaire. 
      Data analysis used in this part is descriptive which was analyzed by calculating 
the percentage of the answer. Result of the need analysis from the questionnaire will 
use this pattern: 
X =Σx X 100%  X  = Nilai 
        N  Σx=The same answer of students  
    N = Total number of students 
 
      Students’ choices (Necessity, lack, want, input, procedure, setting, teachers’ role 
and students’ role ) are becoming researcher background in designing the English 
learning materials. 
b. Data analysis in expert judgment and practitioner 
      The result of data was converted in descriptive analysis. The indicator in 
measuring the result is the Mean (X). The Means will be used by using conversion 
pattern data: 
Mn (X) = Σfx 
            n 
 
M  = Mean 
Σ fx  = Total score 





Data Conversion Table was adapted from (Suharto 2006) in Alex Sander (2018) 
Scales Interval of Mean Descriptive Categories 
1 1.0 <X ≤ 1.7 Very Poor 
2 1.8 < X ≤ 2.5 Poor 
3 2.6 < X ≤ 3.3 Fair 
4 3.4 < X ≤ 4.1 Good 
5 4.2 < X ≤ 5.0 Very Good 
 
c. Data analysis in students’ perceptions 
n = Σfx 
      100% 
Σfx = Total score 
Mn(x) = fx 
  n 
 
M =  Mean 
fx = Total Score 








RESEARCH FINDING AND DISCUSSION 
 
      This chapter represents the result of need analysis and the process of learning 
materials. In this chapter, the writer also represents the results of expert judgments, 
the evaluation, and the revision of the learning unit in the material which has been 
designed. 
A. Research Findings 
1. Define 
      In define steps there were 3 steps the researcher to find out the information there 
are observation, interview and need analysis. 
1) Observation 
      The researcher did observation focus on what the English learning materials had 
taught by teacher and what the materials that the students had learnt. The researcher 
tried to observe the related between English learning materials with the students 
department. The result of the observation, the researcher found that the English 
learning materials which teacher taught in class for automotive students was general 
English. The teacher used general English book for teaching in class not specific 
book especially for automotive students. The researcher also observed the English 
learning materials that students had learnt to make sure the English materials, in fact 




general English not specific English which related their department. So the researcher 
can conclude that needed to develop English learning materials for automotive 
students related their department for improving their English skill. 
2) Interview  
      In interview section, the researcher focused on what the students needed and 
wanted, and what the students and teacher opinions about developing English 
learning materials for automotive students at eleventh grade. 
      The researcher interviewed such as automotive students department at eleventh 
grade and the English teacher. The researcher wanted to make sure the English 
learning materials in class and the students’ needed and wanted in English learning, 
and their opinion about the developed materials. Based on the interview, the students 
needed and wanted the English learning materials related to their department so that 
they can use it in future job. In addition, the students’ opinion about the developed 
materials, they appreciated the steps and hoped the materials can be used earlier. In 
other hand, the teacher opinion about the developed materials was also appreciated it, 
so in next semester she can teach in class by using the book, it can more useful for 
students automotive in English leaning process. 
3) The result of need analysis 




      The first item which analyzed was the target needs. Here, the researcher wanted to 
know the students necessities, lack and want in learning English.  
1. Necessities  
      The data shows that the final purpose of the students in learning English can been 
seen in this following chart as follow: 
 
Chart 4.1. The result of students’ necessities on purpose 
      The chart 4.1 shows the purpose of the students in learning English is to be able 
to speak and write well for future job (88%), to get vocabulary related automotive 
filed for future job (38%) and to pass the national examination (6%).  
      Furthermore, the students answered the questionnaire related to the future 














Chart 4.2. The result of the students’ necessities on motivation to 
learn English  
      The chart 4.2 shows the answer of the students who have motivation to learn 
English to continue their study (20%), to get work easily appropriate their department 
(68%), and to increase their career (15%). 
      Meanwhile, the students needed the content of learning material to support their 












       The chart 4.3 shows students needed materials content about the technical terms 
in automotive filed for supporting their job (86%), expressions and responses to 
communicate in English (61%), and the learning materials related in daily life (75%), 
and others (2%). 
2. Lacks  
      After the necessities, the next aspect is lacks. In terms of lack, there are two 
items in the questionnaire which gain information about the students’ English 


















Chart 4.4. The result of students’ lack on English proficiency 
      The chart 4.4 shows the English proficiency of the students (77%) is basic 
upper. In other hand, most of the students (15%) admitted that they had low 
English vocabulary mastery and (6%) of students is early intermediate. While the 
student’s weakness in learning English is shown as follow:  
 
Chart 4.5. The result of students’ lack on learning English 
      The chart 4.5 shows that students’ lack in learning English that cannot use 
English grammar correctly (43%), the most of students do not know how to use the 
vocabulary/expressions in certain context appropriately (56%), and students do not 
























3. Want  
      The last aspect of the target needs which needs to be identified is the question 
in terms of wants. The students were asked about English learning materials which 
they want to improve English. The result can be seen a follow: 
 
Chart 4.6. The result of students’ wants on improving their 
English 
      In terms of wants, 70% of students wanted English learning materials that help 
them understand meaning and use the words, sentences and expressions 
appropriately. In addition, 68% of the students wanted English learning materials 
which help them master technical terms in the automotive, and 22% of students 
wanted English learning materials that help them improve their grammar knowledge. 
b. Learning Needs 
1. Input  
      Based on questionnaire, the topic of the materials which students wanted to be 
















Chart 4.7. The result of input on topic 
      From the need analysis process that had been conducted the students chose 
automotive terms as the main topic (86%), topic of daily life was chosen by 68 % of 
students, and technology was chosen by 61% of students. 
      After the topic, the next aspect of the learning needs in input is reading input. It 
can be seen as follow: 
 










A text which contains
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      Input In terms of reading skill, most of the students (68%) wanted to have a text 
which contains automotive vocabulary terms. Some of them (61%) wanted a genre 
text such as descriptive, narrative, and recount and 27% of students wanted text with 
illustration as the reading. The length of the reading text can be seen as follow: 
 
Chart 4.9. The result of input on the length of reading text 
      The length of the text which students wanted as reading input was medium text 
(200-250) 56%, short text (150-200 words)  36% of students and long text (more than 
250nwords) 20% of students. 
      The next aspect is the input of writing skill. The result can be seen as follow: 
Short text (150-
200 words) Medium text (200-









Chart 4.10. The result of input on writing  
      In terms of writing input, most of the students (52%) wanted writing input in the 
form of a model of text/sentence   that will be used to write, 50% of students wanted 
were given a list of vocabularies which can be used to write the text also needed, and 
they (38%) wanted a picture, diagrams, and graphics as writing input.     
      After reading and writing input, the nest aspect is listening input. The chart below 
shows the input for listening materials that the students wanted. 
 
Chart 4.11. The result of input on listening  
A text/sentence that
will be used to write Given a list of
















      In terms of listening skills, the students wanted to have listening input in 
monologue and dialogue form (52%), text dialogues (43%), and text monologue 
(13%). 
The length of the listening text can be seen as follow:  
 
Chart 4.12. The result of input on the length of listening text  
 
      Most of students (43%) wanted the listening text should be medium (between 
150-200 words), 39% of students wanted short text (less or equal to 150 words), and 
18% of students wanted long text in listening input. 
      The next aspect is the input for speaking skills. The result can be seen as follow: 
39%
43%
18% Short text (less or








Chart 4.13. The result of input on speaking 
      In terms of speaking input, most of the students (53%) wanted speaking input in 
dialogue form, a certain topic will be discussed in pairs (27%), and (20%) of students 
wanted speaking input in monologue form.  
      The last aspect is vocabulary input. The input of vocabulary that the students 
wanted is showed on chart below. 
 
Chart 4.14. The result of input on vocabulary  
Monologue
Dialogue
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      The input of vocabulary that most of students (65%) wanted was listing of 
vocabulary appropriate automotive filed, wanted the part of speech as vocabulary 
input (59%) and the last 34% wanted the list of words with the right spelling. 
2. Procedure  
      After analyzing the input, the next component of the learning needs which to be 
analyzed is procedure. Based on the questionnaire, the students wanted the activities 
in applying the English skills. 
      In reading activities, the students’ wanted can be seen as follow: 
 
Chart 4.15. The result of procedure on reading activity 
      In terms of the reading activities, 56% of students are wanted to read a text and 
answer the question, 50% of students wanted to have a text and find the meaning of 
new vocabularies in the text. The last 34% of students also wanted to read a short text 
related to automotive and summary it. The next activity is writing, the result can be 
seen below: 
Reading a text and
find the meaning
of new vocabulary












Chart 4.16. The result of procedure on writing activity 
 
      In terms of writing activity, 59% of students wanted to be given an example of 
certain texts, and then write a similar text with their own words, 50% of students 
wanted to arrange some sentences into the right paragraph. And the last 31% of 
students wanted just write dialogue. 
      Whereas, in listening activity the students’ wanted can be seen as follow: 
Writing a text with
their own words Arangging sentences








Chart 4.17. The result of procedure on listening activity 
 
      In terms of listening activities, 56% of students wanted to have tasks of listening 
to the dialogue or monologue and completing the text. The second type of tasks, the 
students wanted to listen to the dialogue or monologue then write down the 
information (40%). And the last the students wanted to listen to the dialogue or 
monologue and answer the question provided the recording (34%). 



















Chart 4.18. The result of procedure on speaking activity 
      For speaking activity, most of the students (50%) wanted to practice a 
dialogue/monologue, discussing certain topic about automotive 20% and sharing an 
opinion with friends (35%).  
      Besides the four English skills, the aspects of vocabulary and grammar also 
need to be considered. In terms of vocabulary and grammar, the students were 
asked to choose what kinds of activities they wanted to improve their vocabulary 
and grammar.  
      The students’ wanted activity to improve their grammar can be seen as follow: 
Sharing an opinion with friends











        Chart 4.19. The result of procedure on grammar activity 
 
      Whereas in grammar activity, 40% of students wanted to identify the mistakes 
in a sentence, 29% of students wanted to correct the mistakes in sentence and 56% 
of students wanted writing sentences as the given examples. 
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Chart 4.20. The result of procedure on pronunciation activity 
 
      The chart 4.20 shows 61% of students wanted to repeat the teacher’s utterance 
as the learning activity for mastering pronunciation and 45% students wanted to 
read the pronunciation lists or phonetic transcriptions for mastering pronunciation 
and 31% of students wanted to imitate native speaker in dialogue or monologue. 
      The students’ wanted activity for improving their vocabulary. It can be seen as 
follow: 
 
Chart 4.21. The result of procedure on vocabulary activity 
      To enrich their vocabulary, most of the students (63%) wanted to match 
English words with the meanings. 48% of students wanted listing new words from 
a text and then looking up the meanings in the dictionary and the last 38% of 
students wanted to complete sentences or paragraphs with provided words. 


















      The next component is the setting. The setting involves the kinds of class 
activities that students will do the tasks. The result can be seen as follow: 
  
Chart 4.22. The result of setting 
      Based on the chart 4.22, can be concluded that most of the students (36%) 
wanted pair task, whereas the other students (34%) wanted group task, and wanted 
individual task (24%). 
4. Teacher’s role  
      Based on the questionnaire’s result of need analysis, the students answered 










            
    Chart 4.23. The result of teacher’s role 
      From the chart 4.23, it can be concluded that students wanted the role of the 
teacher was monitoring students learning progress (63%), whereas the other 
students (54%) wanted the role of the teacher was as a motivator and 27% of 
students wanted a teacher role was facilitator. 
5. Students’ role 
      The last component is the learner’s role. This component specifies the 













Chart 4.24. The result of students’ role 
      From the table 4.24, can be concluded that most of the students (61%) wanted 
to be a responsive participant (they can negotiate with friends or teacher about the 
learning topic), whereas the other students (47%) wanted to be listener and 
performer in the classroom, and 38% of students wanted to be active participants 
who involve in the classroom’s activities. 
2. Design  
     In design section, the researcher designed the developed materials based on 
interview and need analysis. The developed materials consist of four skills, such as 
reading, writing, listening and speaking. The material of each unit appropriate with 
the students department is automotive.  
      In reading skill, the developed materials focus on procedure text and report text 
based on the basic competence, the text input are related to automotive. In writing, 
the developed materials focus on write down a text and sentences in simple present 
61%
47%









tense, passive voice and if conditional. The grammar focus was chosen based on the 
basic competence also. The developed materials in listening skill focus on listening 
and completing the missing words. In speaking, the developed materials focus on 
practicing dialogue in pairs and monologue in individual or group. To increase the 
students’ vocabulary the developed materials consist of automotive vocabulary 
related to the unit topic. 
3. Develop  
      In this section the product developed by the evaluation of the expert judgment, 
practitioner and students perceptions. The result is explained below 
1) Expert Judgment 
      After the first draft of the materials has composed, the next process is expert 
judgment. There were 4 expert judgments assessed each point in units. First, is the 
content appropriateness, the expert judgment was automotive teacher. Second, 
language appropriateness was language lecturer, for presentation and layout 
appropriateness the expert judgment was English lecturer.  
a. The Result of Expert Judgment of unit 1 
      Here, the material developer asked the each expert judgment to evaluate of unit 1. 
The assessment items cover the content, language, materials presentation, and the 
layout of the materials itself. The results of unit 1 are presented below. 




      The first aspect of evaluating the materials in unit 1 was the content 
appropriateness. The result is showed on the table below. 
Table 4.1. The result of expert judgment on the content appropriateness of the 
materials in unit 1 
No. Items  Score  
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 
the core competence and basic competence of 
English lesson in Vocational High School at 
eleventh grade second semester. 
4 
3. The developed materials are in accordance with 
the students’ goals study English can 
communicate orally and written in the future 
job 
5 
4. The topic of the unit is relevant to their 
department and their work life is service 
station. 
4 





6. Procedure text in the developed materials are 
relevant to their department and their work-life  
5 
7. Input listening and writing in the develop 
materials in accordance with the topic of unit. 
4 
8. The dialogue in input speaking is in accordance 
with the topic of unit. 
4 
9. The developed materials explain about simple 
present tense as the grammar focus in unit 1 to 
write procedure text. 
4 
10. The developed materials contain vocabulary 
that is in accordance with the topic of unit. 
4 
11. The developed materials can improve students’ 
pronunciation skill.  
4 
12. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
5 




develop personal, social, academic, and 
vocational skill. 
Total Score 57 
Mean Value  4,3 
 
      The develop materials in terms of the content appropriateness in unit 1 gain the 
mean value was 4,3 which was categorized as Very Good.  
2. Language Appropriateness 
      The next aspect to evaluate the materials was the appropriateness of the language. 
The result of the expert judgment analysis is shown in the following table. 
Table 4.2. The result of expert judgment on the language appropriateness 
in unit 1 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
5 
2. The language used in the developed materials is 
clear and understandable 
5 




consistently uses one style of English 
4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
5 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 28 
Mean Value 4,6 
 
      In terms of the language appropriateness in unit 1, the score was 28 and the mean 
value was 4,6 which was categorized as Very Good. 
3. Presentation Appropriateness 
      The third aspect dealt with the appropriateness of the presentation. The table 
below showed the result of the expert judgment analysis. 
Table 4.3. The result of expert judgment on the appropriateness of presentation 
in unit 1 
No. Items Score  
1. The developed materials are developed 





the characteristic of materials; preface, contents, 
and closing 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
4 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 
ability to self-reflection and evaluation 
4 
Total score  16 
Mean Value 4 
 
      The appropriateness of presentation in unit 1 achieved the mean value was 4 
which was categorized as Good. 
 
4. Layout Appropriateness 
      The last aspect to evaluate the materials in unit 1 was the appropriateness of the 




following table showed the result of expert judgment analysis related to layout 
appropriateness of unit 1. 
Table 4.4. The result of expert judgment on the appropriateness of  
layout in unit 1 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
5 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
5 
4. The developed materials do not use too many 
types of fonts 
4 
5. The designs are totally interesting 4 
Total score 22 





      The tables 4.4 shows that the English learning materials in unit 1 that designed 
by the researcher is already to apply in the class. It is proven from the score of the 
content expert gave 57, language expert gave 28, presentation expert gave 16, and 
layout expert gave 22. Then the average of mean is 4,3. In the interval, this 
category gets very good.   
b.  The Result of Expert Judgment of unit 2 
1. Content Appropriateness 
      Based on table 4.5 the develop materials in terms of the content appropriateness 
gain the mean value was 4,4 which was categorized as Very Good. The table below 
showed the result. 
Table 4.5. The result of expert judgment on the content appropriateness  
of the materials in unit 2 
No. Items Score  
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 
the core competence and basic competence of 
English lesson in Vocational High School at 





3. The developed materials are in accordance with 
the students’ goals study English can 
communicate orally and written in the future job 
5 
4. The topic of the unit is relevant to their 
department and their work life is car 
components. 
4 
5. The reading text in the developed materials is 
relevant to their department and their work-life.  
5 
6. Input listening and writing in the develop 
materials in accordance with the topic of unit. 
4 
7. The dialogue in input speaking is in accordance 
with the topic of unit. 
4 
8. The developed materials clearly explain about 
declarative and interrogative passive voice as 
the grammar focus in unit 2. 
4 
9. The developed materials contain vocabulary that 






10. The developed materials can improve students’ 
pronunciation skill.  
4 
11. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
5 
12. The developed materials encourage students to 
develop personal, social, academic, and 
vocational skill 
5 
Total score 53 
Mean score 4,4 
2. Language Appropriateness 
      The next aspect to evaluate the materials was the appropriateness of the language. 
In terms of the language appropriateness, the mean value was 4,6 which was 
categorized as Very Good. The result of the expert judgment analysis is shown in the 
following table. 
Table 4.6. The result of expert judgment on the language  
appropriateness in unit 2 
No. Items  Score  




the level of students’ cognitive development 
2. The language used in the developed materials is 
clear and understandable 
5 
3. The language used in the developed materials 
consistently uses one style of English 
5 
4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
5 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 28 
Mean Value 4,6 
 
3. Presentation Appropriateness 
      The third aspect dealt with the appropriateness of the presentation. The 
appropriateness achieved the mean value was 4 which was categorized as Good. The 




Table 4.7. The result of expert judgment on the appropriateness of 
presentation in unit 2 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 
the characteristic of materials; preface, contents, 
and closing 
4 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
4 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 
ability to self-reflection and evaluation 
4 
Total score  16 
Mean Value 4 
 




      The last aspect to evaluate the materials was the appropriateness of the layout. It 
gained the mean value of 4,4 which is categorized as Very Good. The following table 
showed the result of expert judgment analysis related to layout appropriateness of 
unit 2. 
Table 4.8. The result of expert judgment on the appropriateness of 
layout in unit 2 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
5 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
5 
4. The developed materials do not use too many 
types of fonts 
4 
5. The designs are totally interesting 4 




Mean value  4,4 
       
      The tables above show that the English learning materials in unit 2 that 
designed by the researcher is already to apply in the class. It is proven from the 
score of the content expert gives 53, language expert gives 28, presentation expert 
gives 16, and layout expert gives 22. Then the average of mean is 4,4. In the 
interval, this category gets very good. 
c. The Result of Expert Judgment of unit 3 
1. Content Appropriateness 
      Based on table 4.9 the develop materials in terms of the content appropriateness 
gain the mean value was 4,4 which was categorized as Very Good. The table below 
showed the result. 
Table 4.9. The result of expert judgment on the content 
appropriateness of the materials in unit 3 
No.  Items Score  
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 





English lesson in Vocational High School at 
eleventh grade second semester. 
3. The developed materials are in accordance with 
the students’ goals study English can 
communicate orally and written in the future job 
5 
4. The topic of the unit is relevant to their 
department and their work life is to be a 
mechanic. 
4 
5. The report text in the developed materials is 
relevant to their department and their work-life.  
5 
6. Input listening and writing in the develop 
materials in accordance with the topic of unit. 
4 
7. The dialogue in input speaking is in accordance 
with the topic of unit. 
4 
8. The developed materials clearly explain about if 
conditional as the grammar focus in unit 3. 
4 
9. The developed materials contain vocabulary that 





10. The developed materials can improve students’ 
pronunciation skill.  
4 
11. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
5 
12. The developed materials encourage students to 
develop personal, social, academic, and 
vocational skill 
5 
Total score 53 
Mean value  4,4 
 
2. Language Appropriateness 
      The next aspect to evaluate the materials was the appropriateness of the language. 
In terms of the language appropriateness, the mean value was 4,6 which was 









Table 4.10. The result of expert judgment on the language  
appropriateness in unit 3 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
5 
2. The language used in the developed materials is 
clear and understandable 
5 
3. The language used in the developed materials 
consistently uses one style of English 
5 
4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
5 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 28 






3. Presentation Appropriateness 
      The third aspect dealt with the appropriateness of the presentation. The 
appropriateness achieved the mean value was 4 which was categorized as Good. The 
table below showed the result of the expert judgment analysis. 
Table 4.11. The result of expert judgment on the appropriateness 
of presentation in unit 3 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 
the characteristic of materials; preface, contents, 
and closing 
4 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
4 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 





Total score  16 
Mean Value 4 
 
 
4. Layout Appropriateness  
      The last aspect to evaluate the materials was the appropriateness of the layout. It 
gained the mean value of 4,4 which is categorized as Very Good. The following table 
showed the result of expert judgment analysis related to layout appropriateness of 
unit 3. 
Table 4.12. The result of expert judgment on the appropriateness 
of layout in unit 3 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
5 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
5 




types of fonts 
5. The designs are totally interesting 4 
Total score 22 
Mean value  4,4 
 
      The tables 4.12 shows that the English learning materials in unit 3 that 
designed by the researcher is already to apply in the class. It is proven from the 
score of the content expert gives 53, language expert gives 28, presentation expert 
gives 16, and layout expert gives 22. Then the average of mean is 4,4. In the 
interval, this category gets very good.  
      Based on the expert judgments on each unit, it can be concluded that the 
English learning materials that researcher develop is very good. It is proved with 
the interval of unit 1 is 4,4 (very good), unit 2 is 4,4 (very good) and unit 3 is 4,4 






Chart 4.25. The result of expert judgment on the materials  
 
2) Practitioner Judgment 
      The practitioner was English teacher for automotive department. The 
practitioner was given the questioner judgment to evaluate the developed materials 
and her opinion about this product. The suggestion also was given by her about 
this product for producing the final draft. As like the expert judgments, the 
practitioner also evaluate the product consist of content appropriateness, language 
appropriateness, presentation appropriateness and layout appropriateness. 
1. Content Appropriateness 
      The practitioner gave evaluate the content appropriateness for 3 units. The 





















Table 4.13. The result of practitioner judgment on the content 
appropriateness of materials 
No. Items Score 
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 
the core competence and basic competence of 
English lesson in Vocational High School at 
eleventh grade second semester. 
4 
3. The topic of the unit is relevant to their 
department and their work. 
4 
4. The text in the developed materials is relevant to 
their department and their work-life.  
4 
5. The developed materials relevant to syllabus  4 
6. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
4 
7. The developed materials encourage students to 






Total score 30 
Mean value 4,2 
       
      Based on the table 4.13, can be concluded that the practitioner gave score 30, it 
gained mean value was 4,2 it means the content appropriateness was very good. 
2. Language Appropriateness 
      The practitioner also evaluated the language of the materials. The result can be 
seen as follow: 
Table 4.14. The result of practitioner judgment on the 
language appropriateness of materials 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
4 
2. The language used in the developed materials is 
clear and understandable 
4 
3. The language used in the developed materials 





4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
4 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 24 
Mean Value 4 
 
      In terms of language appropriateness, the practitioner gave score 24, the main 
value was 4. It mean the language of developed materials was categorized was very 
good. 
 
3. Presentation Appropriateness 
      The third point that the practitioner evaluate was appropriateness. The result can 








Table 4.15. The result of practitioner judgment on the 
presentation appropriateness of materials 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 
the characteristic of materials; preface, contents, 
and closing 
4 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
5 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 
ability to self-reflection and evaluation 
5 
Total score  18 
Mean Value 4,5 
 
      In terms of presentation, the practitioner gave score 18, it mean that the mean 




4. Layout Appropriateness  
      The last to evaluate is layout appropriateness. The practitioner gave score 21, it’s 
mean value was 4,2. In interval, the categorized gets very good.  The analyzed can be 
seen as follow: 
Table 4.16. The result of practitioner judgment on the 
layout appropriateness of materials 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
4 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
4 
4. The developed materials do not use too many 
types of fonts 
4 
5. The designs are totally interesting 5 
Total score 21 




      The tables 4.16 shows that the English learning materials that designed by the 
researcher is already to apply in the class. Based on the practitioner judgment, it is 
proven from the score of the content appropriateness 30 score, language 
appropriateness 24 score, presentation appropriateness 18 score, and layout 
appropriateness 21 score. Then the average of mean is 4,4. In the interval, this 
category gets very good. It can be seen as follow: 
 




3) Students perception 
      In developing English learning materials, the writer also needed students’ 
perceptions about the developed materials to make sure that the materials is truly 
appropriate to apply at eleventh grade of automotive students. Some automotive 












content appropriateness, language appropriateness, presentation appropriateness, 
and layout appropriateness. The result explained below. 
Table 4.17. Students’ perceptions on the content 
appropriateness of materials 
 
      Based on the table 4.17, the result of questionnaire to students’ perception on 
the content appropriateness shows that as follow, 72% of students totally agree, 23 
% of students agree, 0% of students doubt, and 0% of students totally disagree 
with the content of appropriateness. So, almost of students agree with the content 
of developed materials for automotive students, it proved the materials can be 

















SS 35 30 32 20 40 34 29 220 
S 9 14 12 22 2 10 15 84 
R 0 0 0 0 0 0 0 0 
TS 0 0 0 0 0 0 0 0 




Table 4.18. Students’ perceptions on the language 




       
 
 
       
 
      The students’ perceptions on language appropriateness shows that 62% of 
students were totally agree and 38% agree with the language. So, the language of 
developed materials can understandable by students. Meanwhile, Students’ 
perception on presentation appropriateness showed below.  
Table 4.19. Students’ perceptions on the presentation 
appropriateness of materials 
 Item 1 Item 2 Total 
SS 29 24 56 
S 15 20 35 
R 0 0 0 
TS 0 0 0 
STS 0 0 0 
 Item 1 Item 2 Total 
SS 39 40 79 









      Almost of students (90%) totally agree with the presentation of developed 
materials and 10% of students agree with that. In addition, the presentation of 
developed materials is good based on the students’ perceptions. The last is layout 
presentation is showed below. 
Table 4.20. Students’ perceptions on the layout 







      Almost of 
students (76%) 
totally agree with the layout of developed materials and 24% of students agree 
R 0 0 0 
TS 0 0 0 
STS 0 0 0 
Students Item 1 Item 2 Total 
SS 30 37 67 
S 14 7 21 
R 0 0 0 
TS 0 0 0 




with that. Then, the layout of developed materials is good based on the students’ 
perceptions. 
      It can be concluded that almost the students totally agree with this product. It is 
proved based on the students’ perception about the content appropriateness 72% of 
the students totally agree, language appropriateness 62% of the students totally 
agree, presentation appropriateness 90% of the students totally agree, and layout 
appropriateness 76% of students totally agree. It can be seen as follow: 
 


















4) Revision  
1. Content Expert Correction 
 Part of unit Point to Revise Revision  





Unit 2 Task 9 Missing the 
role play  
Missing the 
role play 
Unit 3 Task 7 Add some 
vocabulary 






2. Language Expert Correction 
 Part of unit Point to Revise Revision  












or false  
whatever 
true (T) or 
false (F) 
 Task 7 Instruction; you 





Unit 3  No revision  No revision 
Suggestion: Keep attention of each instruction. The instructions add 
exclamation mark. 
 
3. Presentation Expert Correction 
 Part of the unit Point to revise Revision  
UNIT 1,2 & 3 The type of task  Balancing 
between 
individual task, 
pair task and 
group task. 
It should be 
balance the 
individual task, 







4. Layout Expert Correction 
 Part of the unit Point to revise Revision  
UNIT 1,2 & 3 Pictures   The sources of 
picture 
It should add the 
sources link of 
each picture. 
 
5) The final product 
a. Unit 1 
      The topic for unit one is “works and equipment at the service station”. It was 
chosen based on the students’ interesting in the topic of automotive. The title for 
this unit is “Service station”. The title was chosen based on the students’ interest in 
the technical works and also based on the basis of competence letter 3.18 
“procedure text”. The focus on unit 1 is to understand the procedure text and 
simple present tense. 
      This unit contains 9 tasks. That is, starting up unit 1, students study the 
explanation about procedure text. In task 1 reading section, the students asked the 
text and determine the structure of the procedure text. In writing section there are 3 
tasks such as task 2,3 and 4. In task 2 the students ask to make a procedure text 
about automotive works, whereas in task 3 the students ask to arrange the 




statement that matches the picture. In listening section task 5, the students ask to 
listen to the dialogue at service station and fill the missing words. And in speaking 
section task 6, the students ask to practice the dialogue and answer the following 
questions. For grammar, the students study about simple present then write a 
sentence in present tense form then classify the words based on the part of speech 
in task 7. In task 8 vocabulary section, the students ask to listen to the teacher and 
repeat after him/her with good pronunciation. In task 9 student ask to match the 
words with appropriate picture in the box. 
b. Unit 2 
      The topic unit 2 is “Chassis”. This topic was chosen based on the result of 
interview which shows that the students wanted to know about chassis. The title for 
this unit is “car’s components”. This title was chosen because students wanted know 
more about cars components and the functions in English, and the title for this unit 
was chosen based on the basic of competence letter 3.19 “passive voice” This unit is 
develop in order to understand the students about passive voice, either about the 
functions of car components. 
      This unit consists of 8 tasks. That is, reading section is designed to build the 
students knowledge to the learning topic. Here, the students asked to read the text 
about the function of common car component and identify the statements whatever 
true (T) or false (F) based on the text (task 1). In task 2, the students ask to find the 




listen and watch the video about car components and write down the car components 
else based on what they listen. Whereas in soeaking section, the students ask to make 
mading about car components in group 3-4 students each group, and eplain it in front 
of class. In task 5 the students ask to practice the dialogue with pairs. For grammar, 
the students study about passive voice and the students ask to fill in the correct 
passive form of the verb in parenthesess in task 6. For vocabulary, the students ask to 
write down the past participle form of the words in task 7. In task 8 the student asked 
to listen to teacher and repeat after him/her with a good pronunciation.  
c. Unit 3 
      The topic for unit 3 is “career in automotive”. This topic was chosen based on the 
result of interview which shows that the students want to continue to work abroad 
after they have graduated from the school. The title for this unit is “to be a 
mechanic”. This title was chosen because in developing their career the students need 
some steps to be a professional mechanic, and the title was also chosen based on the 
basic of competence letter 3.20 “if conditional” and 3.21 “report text” .This unit is 
developed in order to make the students understand about how to write and present a 
report text, grammar focus if conditional and either how to develop their career in 
automotive or anything related to automotive. 
      This unit consists of 8 tasks. That is reading designed to build the students 




good an auto mechanic” and answer the following question. In writing section, the 
students ask to write a report text based on the picture. For listening section in task 3, 
the students ask to listen the recording and complete the text. For speaking in task 4 
the students ask to practice the dialogue in front of class in pairs. In task 5 the 
students study about how to give an oral report and then find a report text about 
automotive on internet, advertisement, magazine, book, TV or radio then practice in 
front of class. For grammar the students study about if conditional. In task 6 students 
ask to complete the sentences with the word in parentheses. 
      For vocabulary the students asked to match the correct meaning with the words, 
then listen to teacher and repeat after him/her with a good pronunciation. Next, in 
task 3 the students asked to practice the dialogue in front of the class with their pairs. 
In task 4 students asked to study about how to give an oral report and then the last 
section of listening, the students asked to listen the recording and complete the 
following sentence with the words in box based on the recording. In last task is role 
play, the students ask to report the situation based on the picture, the rule play is; 
students divided into small group, 3-4 students. Each group get 1 picture, they given 
10 minutes to make text report based on the picture. For example car accident, they 
can report it how the cars got accident, who the driver, where the location, and so on. 





      In disseminate section, the writer introduced the final product to the 
automotive students at eleventh grade and the English teacher. The writer just did 
socialization at SMKN 2 Palopo to show them the product that related their 
department, and their responds about this product was good. The English teacher 
also responded that this product may apply in her class, so the English learning 
materials for automotive students at eleventh grade second semester can more 
effectively if use this product. 
B. Discussion  
      The aim of this research is to develop the task based English materials for the 
eleventh grade automotive in SMKN 2 Palopo based on curriculum 13 and 
syllabus. However, these materials can be used by the students of other school with 
the same department. 
      The limitation of researcher in developing learning materials was the 
researcher lack of automotive references to develop the English materials. The 
researcher found some reference in automotive book and internet. 
      This research was started by conducting the need analysis on April 4th to April 
6th 2019. There were 44 students of eleventh grade of automotive department and 
an English teacher and also automotive teacher involved in this step. To collect the 
data related to the needs, there were two instruments used namely questionnaire 
and interview guidelines. The questionnaire was distributed to the students and 




interview was conducted to support the result of the questionnaire. It involved 
some students of automotive department and English teacher. 
      The questions which covered the target needs in the questionnaire and 
interview have been developed in accordance with the principle of need analysis 
proposed by Hutchinson and Waters (1998). There are three kinds of target needs 
namely necessities, lacks, and wants. Meanwhile, the questions which covered the 
learning needs in the questionnaire have been developed adapted from the 
components of task proposed by Nunan (2004). The learning needs include input, 
procedure, teacher’s roles, student’s roles, and setting. 
      Nunan (2004) defines input as the spoken, written, and visual data that the 
learners work within course of completing task. In terms of the input for the 
English materials, students believed that dialogues, audios, pictures, and simple 
text that were appropriateness as the input of the task. 
      Nunan (2004) states that procedures mean what learners will actually do with 
the input that forms the point of departure for the learning task. Based on the 
results of the need analysis, the learning activities that the students wanted were 
listening text monolog and dialogue arrange 50-200 words, and complete the text. 
      Related to the setting, the classroom management specified or implied in the 
task (Nunan 2004), the students wanted to do tasks in pairs. In terms of the 
teacher’s role in the classroom, the students agreed the teacher monitoring students 
learning progress. Meanwhile the students’ role in the classroom was the active 




‘roles’ as the part that learners and teachers are expected to play in carrying out 
learning tasks as well as the social and interpersonal relationship between the 
participants. 
      There were three units that have been developed.  The unit 1 contained 9 tasks, 
unit 2 contained 9 tasks, and unit 3 contained 8 tasks. All units covered the four 
skills of English namely listening, reading, speaking, and writing,  
      After developing the materials, then the materials were evaluated through 
conducting the expert judgment, practitioner and students’ perceptions. The 
questionnaire were adapted from the BSNP (2011) and contained of four aspects: 
content appropriateness, language appropriateness, presentation appropriateness, 
and layout appropriateness. The experts and students also give some feedbacks and 
suggestions. The revisions were done by the researcher based on the feedback and 
suggestions from expert, practitioner and students. The result is the developed 
materials are suitable for the eleventh grade of the automotive department. It can 





























CONCLUSION AND SUGGESTION 
 
A. Conclusion 
The English learning materials that appropriate for students of automotive 
department at eleventh grade is the materials that related to their department. The 
input of materials about automotive and based on basis competence that consists of 
all of the English skill namely, reading, speaking, writing and listening and grammar, 
vocabulary, pronunciation. 
The product consists of 3 units. The unit 1 contains 9 tasks the title is service 
station. In this unit the students study reading about procedure text, writing procedure 
text, listening to the dialogue at service station and speaking practice the dialogue in 
pairs. The grammar input focus on simple present tense and vocabulary input is the 
kinds of key in service station then pronounce the words with good pronunciation. 
The unit 2 contains 8 tasks the title is car’s component. In reading section, the 
students read a text about the function of common car component, in writing section 
identify the statements whatever true or false. For listening section, listen and watch a 
video about car components, in speaking section practice the dialogue. The grammar 
input focus on passive voice based on the basis competence, and vocabulary input 
write down the past participle form of the words. 
The last unit is unit 3 contains of 8 tasks the title is to be a mechanic. The reading 




is listen to the recording about skills for a mechanic, speaking input is practice the 
dialogue and oral report in front class. For grammar input focus on if conditional 
based on basis competence and vocabulary input is matching the correct meaning 
then pronounce the words with correct pronunciation. 
      Based on the expert judgments and practitioner the developed materials already to 
apply in class, it is proven which shows the interval of score is “very good”. Whereas, 
most of students totally agree with the developed materials, it is proven in students’ 
perception. 
 B. Suggestions 
      The result of the research hopefully giving a contribution to some parties, 
especially to the English teacher and to the other researchers, as in the following 
explanation: 
1. To the English Teacher 
      The English teachers can use this product for teaching automotive students by 
using effective approach or media.  
2. To the Other Researcher 
      Other researchers are expected to be able to develop appropriate English learning 
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      This research deals with developing English learning materials for eleventh grade 
students of automotive department at second semester at SMKN 2 Palopo. The 
problem statement is what the appropriate English learning materials for the eleventh 
grade students of automotive. The objective of this research is developing the 
appropriate English learning materials for automotive students. 
      The type of this research is Research and Development (R & D). This step in this 
study was using adapted 4D Model that stands for: Defining, Designing, Developing, 
and Disseminating. This research involved 44 eleventh grade students of automotive 
department and an English teacher of SMKN 2 Palopo, as the subjects to collect the 
data for need analysis step. Questionnaire and interview guidelines were the 
instruments used to collect the data related to the students’ need in learning English. 
The data from questionnaire were calculated the percentage. Based on the results of 
needs analysis, the curriculum, and the syllabus used in the school, the draft of 
English materials was developed. The draft was reviewed and evaluated by the expert 
judgment. The instrument to collect the data for the materials’ evaluation was 
questionnaire adapted from BSNP (Badan Standar Nasional Pendidikan). To 
determine the quality of develop materials, the expert judgment put a check in the 
scale of each item of the questionnaire. The quality of the develop materials was 
based on the mean value of the aspect of the questionnaire. 
      The result of the need analysis shows that students prefer to have the English 
materials in the automotive field related their department. Based on the result of the 
expert judgment and practitioner, the develop materials are suitable for the eleventh 
grade students of automotive department. This is shown by the mean value of 4,4 was 
categorized as Very Good. 
 












K. Background of the Research 
      Vocational high schools are designated to prepare the students to get ready 
working after they have graduated from the school. The skill which they accepted 
surely needed for their future, one of which is English. English is really important in 
working because now is the globalization era, it means that most of expertise cannot 
been separated from English. The facts above prove that English really needed and 
must be mastered by students of Vocational High School. In this case, students of 
aoutomotive study program. 
      English teaching in Vocational high school is focused on developing 
communicative competence. The objective is to enable the students to communicate 
in the target language orally and writing accurately and appropriately in the four 
language skills to support their competence in a certain program29. The students need 
effective English learning materials to improve their English appropriate their 
expertise. Because at vocational high school has some programs, sometimes the 
material that accepted by students is general material is not appropriate their study 
program. It means that in English teaaching in Vocational high School that the 
material taught by teacher should what the students need in future. 
 
     29 Choirul Rohmah, Developing English Learning Materials for grade X students of marketing 




      In fact, the English learning materials of automotive department at SMKN 2 
Palopo were not related to the students’ needs, the materials was general. English 
teachers should teach their students by using available textbooks. However, the 
English learning materials which are really suitable with the needs of the students 
were not always available.30 
      Based on observation at twelfth grade of automotive study program, the English 
material was not specific appropriate with their department. The book which the 
English teacher used is “Buku Bahasa Ingris XI REV 17 untuk SMA/MA/SMK/MAK”. 
The book contents general material not specific because the teacher refers to K13 
which use in English learning process at XI grade so that teacher in teaching process 
used the book. So the researcher developed the appropriate English learning materials 
for automotive students. 
      Concerning these, the English learning materials should be designed based on the 
students’ needs in order to support the English learning process. In addition, the 
learning materials should be contextualized based on their department. 
L. Problem Statement  
      Based on the background above, the problem statement formulated as follow: 
“What is the appropriate English learning materials for the eleventh grade 
students of automotive department at second semester at SMK Negeri 2 Palopo?” . 
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M. Objective of the Research 
      Related to the problem statement above, the objectives of this research is to find 
out the appropriate English learning materials for the eleventh grade students of 
automotive department at second semester at SMKN 2 Palopo. 
N. Scope of the Research 
      Based on the problems identified above, the writer focused on developing English 
learning materials for eleventh grade of automotive students department at the second 
semester by using 4D Model (Define, Design, Develop, and Disseminate) 
O. Significance of the Research  
      There are some expected advantages of this research; in theoretically, this study is 
useful for the development English learning materials in ESP. In practically, the first 
advantage is for the eleventh grade students of automotive department, the students 
can use this product to develop their English skills so that it can be useful for their 
future job. Second, for English teachers, they can use the English materials to teach 
the automotive students by using effective approach or media. The last, for the further 
researcher, this study can be used as a reference in developing English learning 






REVIEW OF RELATED LITERATURE 
P. Previous Study 
      In writing this study, the writer finds out several studies that aimed to develop 
instructional materials as well. They are: 
 
2. Kusuma (2013) in his research aimed (1) designing an English speaking material 
for the second grade students of automotive engineering in SMK Sanjaya Ngawen 
and (2) designing learning activities to improve the speaking skill of automotive 
engineering students in SMK Sanjaya Ngawen.31 
      The results of the study indicate that (1) the students wanted to work abroad 
after they have graduated and they will always use English in their workplace, (2) 
The students’ weaknesses in learning speaking were the lack of vocabulary, (3) 
the students needed the speaking material which was appropriate to their study 
program, and (4) the students needed some supporting activities in the material to 
help them improving their speaking skill like games or role play. To meet those 
needs, a five – section English speaking material was then developed; those are 
(1) Lead – in, (2) Lesson Proper, (3) Evaluation, (4) Homework, (5) Reflection, 
and (5) Summary. There were three units in the speaking material which was 
developed; each unit contains 14 – 17 tasks. The appropriateness of the speaking 
 
     31 Parwaka Budi Kusuma, Developing an English Learning Materials  for the Grade Eleventh 
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material was shown by the value of mean 4.35, which means that the speaking 
material was appropriate to the students’ needs. 
      The relevant of this study is to develop appropriate materials for automotive 
students. Questionnaire, interview and observation are three thing that researcher 
will use for getting the information from student. The differences between 
Kusuma’s research and this study are Kusuma used Borg and Gall model but this 
research used Define, Design, Develop, and Disseminate (4D) model. In addition, 
this study will conducted for SMKN 2 Palopo refer four skills in English, those 
are Speaking, Listening, Writing, and Reading, but Kusuma’s only focus on 
speaking. 
2) Silvia (2016) in her research aimed 1) to describe the target needs, 2) to describe 
the learning needs, and 3) to develop the appropriate materials for the tenth graders 
of automotive engineering study program at SMK YAPPI Wonosari.32  
      The type of this study is Research and Development (R n D). This study 
involved 80 tenth graders of automotive engineering study program and an English 
teacher of SMK YAPPI Wonosari, Gunung Kidul, as the subjects to collect the 
data for the need analysis step. Questionnaire and interview guidelines were the 
instruments used to collect the data related to the students’ needs in learning 
English. The data from the questionnaire were calculated the percentage and the 
data from the interview was analyzed using qualitative data analysis proposed by 
 
     32 Silvia Dayu Anggraini, Developing Task-Based English Materials  for the Tenth Grades of 





Miles, Huberman, and Saldana (2014). Based on the results of needs analysis, the 
curriculum, and the syllabus used in the school, the course grid was created and a 
draft of English materials was developed. The draft was reviewed and evaluated by 
the expert judge. The instrument to collect the data for the materials’ evaluation 
was questionnaire adapted from BSNP (Badan Standar Nasional Pendidikan). To 
determine the quality of developed materials, the expert judge put a check in the 
scale of each item of the questionnaire. The quality of the developed materials was 
based on the mean score of the aspects of the questionnaire.   
      The result of the need analysis shows that students prefer to have the English 
materials which close to their daily life, relate with their field and make them 
active in learning process. They also want the teacher becomes the main example 
before the activities in the class and the corrector of their mistakes. Based on the 
result of the expert judgment, the developed materials are suitable for the tenth 
graders of automotive engineering study program. This is shown by the mean 
score of 3.74 and is categorized as Very Good. 
      The relevant of this research is develop same materials relate with students 
filed that can be useful for them in future. The differences between Silvia’s 
research and this study are Silvia used Water Dick and Lou Carey model but this 
research used Define, Design, Develop, and Disseminate (4D) model. Silvia had 
developed Task-Based English materials for Automotive Engineering but this 
study will develop only English learning materials in automotive TKR according 




4. Yuni (2017) in her research aimed to design English reading materials needed for 
students of automotive engineering study program and develop English reading 
materials for grade XI students of automotive engineering study program at SMK 
Negeri 5 Medan. 33 
This study was conducted by using Research and Development (R & D) 
design through six stages; gathering information and data, analyzing data, 
designing materials, validating by experts, revising, and final product. The subject 
of this study were students of class XI of automotive engineering study program 
consisting of 36 students. The instrumentations for collecting the data were 
questionnaire and interview. After analyzing the data, the writer got the students’ 
needs. The data were gathered by administering interview to the English teacher 
and distributing the questionnaire to 36 respondents to get the students’ needs. 
The interview and questionnaire results prove that the students need English 
reading materials which contain English for automotive engineering study 
program. Thus, developing English reading mateials were procedure text. Then, 
the procedure texts related to their study program. The products have been 
validated by two experts; English lecturer and English teacher. The average 
scores are 4,7 or 95% from English Lecturer and 4,5 or 90% from English 
teacher. It means the developing materials categorized as relevant or appropriate 
for grade XI students of automotive engineering study program. 
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      The related of this research is to develop English learning materials for 
automotive students. The difference between Yuni’s research and this study is 
Yuni’s research only focused on reading materials but this study will focus on all 
of four skills in English there are speaking, listening, reading and writing. 
Q. Literature Review 
4. English Learning Materials 
c. Definition of Learning Materials 
      According to Tomlinson (1998), materials can be anything which is used by 
teachers or learners to facilitate language learning34. Richards and Renandya add that 
teaching materials as a key component in most language programs that may in the 
form of (a) printed materials, (b) non-print materials, and (c) materials that comprise 
both print and non-print sources35. In addition, Richards and Renandya (2002) state 
that some teachers use instructional materials as their primary teaching resource, for 
the materials provide the basis for the content of lesson, the balance of skill taught, 
and the kinds of language practice students take part in. 
      So, English learning materials which is the content of English lesson that can be 
used by teacher and students in learning process to improve their English and as a 
reference for teacher in teaching English. It means that English learning material is 
crucial to increase English teaching process. 
 
     34 Brian Tomlinson. 1998. Materials Development in Language Teaching. Cambridge University 
Press. p. 2 
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d.  Criteria of  Good Learning Materials 
 
      Hutchinson and Waters propose some ideas of the good learning materials such 
as; (i) good materials do not teach, they encourage learners to learn; (ii) good 
materials will contain interesting texts, enjoyable activities which engage the 
learners’ thinking capacities, opportunities for learners to use their existing 
knowledge and skills, and content which both learner and teacher can cope with; and 
(iii) good materials should provide a clear and coherent unit structure which will 
guide teacher and learner through various activities in such a way as to maximize the 
chances of learning36.  
      Tomlinson in Richards (2001) suggests that good materials should achieve 
impact, help learners to feel at ease, help learners to develop confidence, require and 
facilitate learner self-investment, expose the learners to language in authentic use, 
provide the learners with opportunities to use the target language to achieve 
communicative purposes, take into account that the positive effects of instruction are 
usually delayed, take into account that learners differ in affective attitudes, permit a 
silent period at the beginning of instruction, maximize learning potential by 
encouraging intellectual, aesthetic, and emotional involvement, not rely too much on 
controlled practice and provide opportunities for outcome feedback37.   
 
     36 Tom Hutchinson, . & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 
University Press. 1987. p.107. 
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5. Materials Development 
      Tomlinson says that material development refers to a process of producing and 
using the materials for language learning including materials evaluation adaptation, 
design, production, exploitation and research. Moreover, Graves describes materials 
development as the planning process by which a teacher can put the objectives and 
goals of the course into units and tasks. Developing materials for a language course or 
language program has some advantages compared with using the commercial course 
books. Richards (2001) coins four advantages of developing materials which are 
presented as follows38. 
1) Relevance. The materials will tend to be more relevant for students and 
institutional needs and reflect the local content, issues, and concerns. 
2) Develop expertise. Developing materials benefit the other staffs language course to 
improve their expertise, giving them a greater understanding of the characteristic 
of effective materials. 
3) Reputation. It will show the commitment to the language teaching because of 
providing relevant, specialist, and contextualize materials for the students. 
4) Flexibility. The produced materials can be revised or adapted as needed, giving 
them greater flexibility than a commercial course book.  
 





      Based on curriculum 2013, good materials should support the teaching learning 
process achieving the basic competences. Before developing English learning 
materials, it is necessary to consider39: 
• The students’ potential. The relevancy with the local characteristics 
• The level of physical, intellectual, emotional, social, and spiritual development 
of the students. 
• The meaningfulness of the materials for the students 
• The structure of the knowledge 
• The actuality, depth, and the breadth of the learning materials 
• The relevancy with the students’ needs and the environment’s demand 
• Time allocation 
6. Unit Design Development 
c.  Principle of Unit Development 
      The materials will be developed from some units. The objective is in order to 
classifying the materials will easier according to certain aspects called unit. The 
content of units hoped will make the learning of language are effective and efficient.        
      According to Nunan (2004) proposes six steps in developing materials that can be 
used to process of unit design development40. 
 
     39 Choirul Rohmah, Developing English Learning Materials for grade X students of marketing 
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7) Schema building 
      The first step is to develop a number of schema-building exercises that will serve 
to introduce the topic, set the context for the task, and introduce some of the key 
vocabulary and expressions that the students will need in order to complete the task. 
8) Controlled practice 
      The next step is to provide students with controlled practice in using the target 
language vocabulary, structures and functions. One way of doing this would be to 
present learners with a brief conversation between two people discussing 
accommodation options relating to one of the advertisements that they studied in the 
previous step. 
9) Authentic listening practice 
      The next step involves learners in intensive listening practice. The listening texts 
could involve a number of native speakers inquiring about accommodation options, 
and the task for the learner would be to match the conversations with the 
advertisements from step 1. This step would expose them to authentic or simulated 
conversation, which could incorporate but extend the language from the model 
conversation in step 2. 
10) Focus on linguistic elements 
      The exercises of this stage focus on one or more linguistic elements, such as the 
intonation (if the tasks are listening) or spelling, punctuation and other language 
mechanics if the tasks are reading or writing ones, and so on. It helps the students to 




11) Provide freer practice 
      The students have been working within the constraints of language models 
provided by the teacher and the materials. At this point, it is time for the students to 
engage in freer practice, where they move beyond simple manipulation. 
12) Introduce pedagogical task 
      The last step is the introducing of pedagogical task itself. In this stage, the 
students can be grouped to do the task. 
d. Model of Unit Design 
      According to Hutchinson and Waters (1987) describe that to start writing the 
materials, a material developer should create the framework as the basis of materials 
writing. The framework should, at least, have four elements: input, content focus, 
language focus and task41. 
1) Input: The input can be in the form of a text, dialogue, diagram, or other forms 
of communication data. It provides stimulus materials for activity, new 
language items, correct models of language use, and a topic for 
communication. 
2) Content focus: Language is used as a means of communication conveying the   
information and feeling. Hence non-linguistic content can be exploited to 
generate meaningful communication in the classroom. 
 
     41 Tom Hutchinson  & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 





3) Language focus: Language knowledge is given in order to achieve the purpose 
of language learning which is enabling learners to use the language correctly. 
4) Task: The communicative tasks are employed to make the learner use the 
content knowledge and language knowledge in the classroom. 
4. Task Design Development 
a. Definition of Task 
 
      A textbook usually consists of several of units; a unit consists of several of tasks. 
There are several definitions of tasks according to some experts. Nunan (2004) states 
tasks as is a part of classroom work which require students in understanding, 
manipulating, producing, or interacting in the target language whereas their attention 
focus on the meaning of the form42. 
b. Task Components 
      Nunan (2004) divides tasks into six components; they are goals, input, 
procedures, the roles of learners, the roles of teacher, and setting. Those task 
components can be illustrated into the table below.43 






     42 David Nunan. 2004. Task-Based Language Teaching. Hongkong: Cambridge University Press. p. 
4. 
     43 Ibid. p. 41 
Goals      Teacher role 
Input        TASK  Learner role 





      Goals refer to the general intention towards tasks; they also provide a direct 
relationship between tasks and the curriculum. Goals can be determined after 
identifying the learners’ needs. Therefore, it can be written both implicitly and 
explicitly and may relate to a range general outcome (communicative, cognitive or 
affective). 
      Input refers to data in the forms of oral, written texts, visual, and audio that set the 
tasks out. Input for communicative tasks can be derived from a wide of range sources, 
such as magazines, newspaper, postcards, memo, driving license, and the other 
sources that are obviously authentic. (Nunan 2004) 
      Procedures specify what learners need to do with the input. Before going to the 
activities types, there are three general ways to characterize activities; they are 
authenticity, skills use and fluency/accuracy. The first, authenticity reflects those 
activities from what in real-world (outside classroom), then be brought into classroom 
to let learners rehearse genuine communicative interaction and practice the skills that 
are needed in the real-world. The second, skill use is a way of characterizing 
activities whether they are focusing on skills getting or skill using. These are related 
to the distinction between control practice and transfer activities. Control practice 
activities refer to activities in which learners manipulate phonological and 
grammatical forms. Transfer activities refer to those in which learners apply their 
linguistic form mastery to comprehension and production of communicative 
language. The third, fluency/accuracy refers to those activities that focus on the 




      Roles of learners and teacher refer to parts of them to carry out the tasks as well 
as the interpersonal and social relationship between the teacher and learners in doing 
a task. The success of the teacher and the learners do their roles will determine the 
success of the goals of the tasks. In communicative classroom activities, teacher has 
roles as facilitator of the communicative process, as participant, and as observer and 
learner (Nunan 2004). 
      Setting refers to the arrangement of classroom to affect interaction in the tasks. It 
deals with how the students do the tasks, where the students will do the tasks, and in 
what kind of groups the students will do the tasks; individual, in pairs, or small 
groups. 
c. Task Types 
      Two kinds of task can usefully be distinguished they are pedagogical and real 
world task. Pedagogical task is task which is specially designed to the classroom 
context which requires learners’ interactional strategies and may require the use of 
specific language types (skill, grammar, vocabulary). When two learners are to find 
differences between two similar pictures, it is called pedagogical task44. 
      The second type of task is real-world tasks. It refers to the uses of language in the 
world beyond the classroom45 and which might be considered a rehearsal for real 
 
      44 Jack, C. Richard, 2006. Communicative Language Teaching Today. New York. Cambridge 
University Press. p. 31. 
 







world task for example: role play in which two students have to practice a job 
interview. 
R. English for Specific Purpose 
3. Definition of ESP 
      ESP is based on students’ needs in learning English. Since students’ needs in ESP 
are very important, needs analysis should be conducted earlier before designing the 
materials46. According Hutchinson & Waters (1987), ESP is an approach to language 
teaching that all content and method in learning language are based on the learner’s 
need47. In addition, according to Dudley E & St. John (1998), Hutchinson & Waters 
(1987) see ESP as an approach of a product, they mean that ESP does not involve a 
particular kind of language (grammar, lexis, register), skills discourse and genres 
appropriate to these activities.48 
      Robinson (1991) viewed ESP as an enterprise involving education, training, and 
practice and drawing upon three major realisms of knowledge namely language, 
pedagogy, and students’/participants’ specialist area of interest. Richards & Rodger 
(2001) stated that ESP as a movement that  seeks to serve the language needs of 
learners who need English in order to carry out specific roles (e.g. student, engineer, 
 
     46  Ibid. p. 9 
     47 Tom Hutchinson. & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 
University Press. 1987. p.19. (Accessed on 19 June 2018 from  
http://englishlangkan.com/2017/04/10/download-free-ebook-english-for-specific-purposes-hutchinson-
1991-pdf/) .  
     48 Dudley E & St. John. English For Specific Purposes. Cambridge. Cambridge University Press. 




nurse) and who need to acquire content and real-world skills through the medium of it 
rather than master the language for its own shake.49 
      Variable of characteristics ESP50 : 
• ESP may be related to or designed for specific disciplines; 
• ESP may use, in specific teaching situations, a different methodology from 
that of general English; 
• ESP is likely to be designed for adult learners, either at a tertiary level 
institution or in a professional work situation. It could, however, be used for 
learners at secondary school level; 
• ESP is generally designed for intermediate or advanced students. Most ESP 
courses assume basic knowledge of the language system, but it can be used 
with beginners. 
4. Need Analysis 
      Needs as the ability to comprehend and or produce the linguistic of the target 
situation, such as, the needs, the weakness or lack and necessity of students in 
learning, for example the ability to understand the passive voice51. Hutchinson and 
Water divide needs into two types namely target needs and learning needs. Target 
needs mean what the students’ needs to do in the target situation. Target needs 
 
     49 Titik Agustina. An Approach Of English Teaching For No-English Department Students (The 
jurnal of English for Specific Purpose, vol. 7 no. 1 (Mei) 2014). P. 38 
     50 Dudley E & St. John. English For Specific Purposes. Cambridge. Cambridge University Press. 
1998. p.3. 
     51Tom Hutchinson. & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 




include necessities, lacks, and wants. Whereas learning needs include the task 
components, such as, input, procedure, teacher’s role, students’ role, procedure and 
setting. 
      Hutchinson and Waters describe need analysis as the most prominent feature of 
English for Specific Purposes course design. Needs analysis is actually the starting 
point for a course design. It is a necessary part of a curriculum development and is 
required in the early stages of developing a syllabus52. 
      The important step before designing the ESP materials is Need Analysis. It can 
lend the materials developers to create suitable materials according the students’ need 
so that it helps the students to master the English materials based on their expertise. 
      Need analysis in language teaching may be used for a number of different 
purposes, for example:53 
• To find out what language skills a learner needs in order to perform a 
particular role, such as sales manager, tour guide or university student 
• To help determine if an existing course adequately addresses the needs of 
potential students. 
• To determine which students from a group are most in need of training in 
particular language skills 
 
     52 Reza Eshtehardi.  Needs Analysis and Course Design; A Framework for Designing Exam 
Courses  (International Journal of Applied Linguistics & English Literature, vol. 6, no. 6; November 
2017) p. 274 
     53Jack, C. Richards. Curriculum Development in Language Teaching. Cambridge. Cambridge 




• To identify a change of direction that people in a reference group feel is 
important 
• To identify a gap between what students are able to do and what they need to 
be able to do. 
• To collect information about a particular problem learners are experiencing 
      Richards says that learners’ language needs can be relatively easy to establish 
what learners need to master a language for more specific purposes, for example, 
official who works in fields such as nursing, the hotel industry and etc. Therefore, the 
tasks official can carry out in English be identify and determine what language they 
need. 
      The analysis of the target needs is divided into three points which are necessities, 
lacks, and wants54. 
• Necessities is the type of need determine by the demands of the target 
situation; that is , what the learner has to know in order to function effectively 
in the target situation. For example, a businessman or woman might need to 
understand business letters, to communicate effectively at sales conferences, 
to get the necessary information from sales catalogues and so on. He or she 
will presumably also need to know the linguistic features - discoursal, 
functional, structural, lexical – which are commonly used in the situations 
identified. This information is relatively easy to gather. It is a matter of 
 
     54 Tom Hutchinson,. & Alan Waters. English for Specific Purposes. Cambridge: Cambridge 




observing what situations the learner will need to function in and then analysis 
the constituent parts of them.  
• Lacks to identify necessities alone, however, is not enough, since the concern 
in ESP is with the needs of particular learners. You also need to know what 
the learner knows already, so that you can then decide which of the necessities 
the learners lacks. One target situation necessity might be to read text in a 
particular subject area. Whether or not the learners need instruction in doing 
this will depend on how well they can do it already. The target proficiency in 
other words, needs to be matched against the existing proficiency of the 
learners. The gap between the two can be referred to as the learner’s lacks 
(Hutchinson, Waters and Breen 1979). 
• Wants. We have considered target needs only in an objective sense, with the 
actual learners playing so active role. But the learners too, have a view as to 
what their needs are. Learners may well have a clear idea of the ‘necessities’ 
of the target situation: they will certainly have a view as to their ‘lacks’. But it 
is quite possible that the learners’ views will conflict with the perceptions of 
other interested parties: course designers, sponsors, and teachers. 
S. English in SMK 
2. English Curriculum in SMK 
      Based on the Indonesian government’s rule about National Education System No 




process such as the content, materials and methods used to achieve educational goals. 
In 2013, the Ministry of Education of Indonesian Republic has launched a new 
curriculum namely curriculum 2013.  
      At SMKN 2 Palopo at eleven grade teachers refer to curriculum 2013 in learning 
process, where the students refer to be more active. In addition, the teacher must use 
book which have given from government, it is “Buku Bahasa Ingris XI REV 17 untuk 
SMA/MA/SMK/MAK”. The content of book is general material, so teachers teach all 
of departments at SMK with same material, there is no specific material for each 
departments, for example automotive department. 
2.   Automotive Department  
      The automotive department is one of specific skills which provided by the 
vocational high schools. It is also a study program which many students interest and 
chose it especially male students for being it a job. In additions, automotive study 
program is easy to find job and students who have skill about it can build workshop 
by themselves. It has expertise package of Light Vehicle of Engineering, Motorcycle 
of Engineering, Heavy Equipment of Engineering and Automotive Body Repair 
Technique. 
      In this global era, English is required as a means of communication in all aspects, 




important role for the students to achieve their competence. It helps the students to 
compete in this global competition.55 
      According the goals of the vocational high schools, the English learning material 
should appropriate its skill. It can carry out the students to master the English 
appropriate their skill or need. The one of basic approach could be the good way to 
develop English materials is ESP (English for Specific Purposes).  
T. Conceptual Framework 
 
      The purpose of this research by using R & D model is to design appropriate 
English learning material for the students at the eleventh grade of Vocational high 
school. The background of this study is solving students’ problem in learning 
materials. The findings of this research supposed to have a solution for the students 
who are facing the problems (specific English learning materials for automotive study 
program). In this research, researcher used 4D (Define, Design, Develop, and 
Disseminate)  Model in developing the appropriate and suitable material for students 
of Automotive study program the eleventh grade atVocational high school number 2 
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A. Type of Study 
      This research is classified into an Educational Research and Development (R&D). 
Educational R & D is adapted from an industry-based development model in which 
the results of the research will be taken to create new products or procedures, which 
then are systematically implemented, evaluated, and revised to meet specified criteria 
of effectiveness, quality, or similar standards. 
      In practice, this type of study takes evaluation to play a key role in the process. 
Evaluation of the process of refining products is done over and over until the best 
form of the product is found. Borg and Gall say that this model provides a good 
promise to improve education because it involves a close connection between 
systematic evaluation programs and program development. In education, this research 
is conducted to design/develop appropriate materials that can be implemented 
effectively to meet the students’ needs. 
B. Research Procedure 
      Design model in this development research was adapted from 4D Thiagarajan 





Melvyn I. Semmel. 4-D models is consist of four steps. They are define, design 
develop and disseminate. The clearly explanation as follow56: 
1. Define 
      This step focuses on determining and defining the need analysis, but the 
observation and interview were done first. 
a) The observation was pertinent to the curriculum, syllabus, and what the 
English learning materials for automotive students, such as: (1) what’s the 
learning materials which English teacher taught in class? (2), what the 
materials the students had learn in class?  
b) The interview were pertinent to what the students deeply need especially for 
developing English learning materials, such as: (1) what’s English learning 
materials are the students’ needed and wanted?, (2) what are the students’ and 
teachers opinions about developing the English learning materials for 
automotive students at eleventh grade?  
c) Need analysis consist of target needs and learning needs, in this step the 
researcher gave questioner to the students, the questioner is designed to find 
out some information about necessities, wants, and students’ lacks. It also 
designed to know information about the design, input, and learning activity to 
produce materials that related with the condition of the automotive students. 
 
     56EndangMulyatiningsih, Pengembangan Model Pembelajaran. 
http://staff.uny.ac.id/sites/default/files/dra-endangmulyatiningsihpd/7cpengembangan-model-







      The next step after define is design the product refers to students of automotive 
department at eleventh grade. The materials developed based on observation, 
interview and need analysis.  The first draft is the result of design that be given to 
expert judgment to evaluate. 
3. Develop 
      This stage produced the last product design that have revised and validated by the 
expert, practitioner and students perceptions. In this step is validated on the content, 
language, presentation, and layout. All of the suggestion of the experts, practitioner, 
and students perceptions ate the consideration and the base to revise the product. The 
product is resulted into the second draft after revising the first draft. 
4. Disseminate 
      In this step, the product that was developed and revised be socialization in school. 
The researcher introduced this product to the students and the English teacher at 
SMKN 2 Palopo.  
C. Research Subject 
      The subjects of this research were 40 students of automotive department at 








D. Data Collection Techniques 
      In this study, the data were collected through observation, interview and 
questionnaires. Firstly, observation did by researcher to find out the English 
materials. Secondly, the researcher interviewed some automotive students at eleventh 
grade and the teacher was interviewed informally to support the data from the 
questionnaire. Thirdly, the needs analysis questionnaire was used to gather the data of 
the target and learning needs in English. The learners were asked to answer several 
questions related to their characteristics and needs in learning English by choosing 
one or more options from several options provided. Lastly, opinions and suggestions 
from the experts, practitioner, and students perceptions are proposed through the 
expert judgments questionnaire to find the appropriateness of the designed materials. 
E. Data Collection Instruments 
 
      In collecting the data, interview is the first step to know English learning at the 
school. Interview is done to students and English teacher. The questionnaires were 
distributed to the students and a materials expert. There were two types of 
questionnaire used in this research. Those were the needs analysis questionnaire and 
expert judgment questionnaire.  
1. Needs analysis questionnaire 
 
      The need analysis questionnaire was distributed to find out the target needs and 
the learning needs of the automotive students at the eleventh grade at SMKN 2 





theory of needs assessment proposed by Hutchinson and Waters (1987), and Nunan 
(2004). 
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13) Expert judgment questionnaire 
 
      The second questionnaire was the expert judgment. It was proposed to a materials 
expert to know their opinion and suggestions about the developed materials. 
Table 3.2 The Organization of Expert Judgment Questionnaire 
 
No. The Purpose of the Questions  Reference 












4. To find out the appropriateness of the materials 










F. Data Analysis Techniques 
      In this research, the data will be collected two times by using questionnaire. First 
is questionnaire in need analysis, second is questionnaire in expert judgment, 
practitioner and students’ perception about the developed materials. 
d. Data analysis in questionnaire. 
      Data analysis used in this part is descriptive which was analyzed by calculating 
the percentage of the answer. Result of the need analysis from the questionnaire will 
use this pattern: 
X =Σx X 100%  X  = Nilai 
        N  Σx=The same answer of students  
    N = Total number of students 
 
      Students’ choices (Necessity, lack, want, input, procedure, setting, teachers’ role 
and students’ role ) are becoming researcher background in designing the English 
learning materials. 
e. Data analysis in expert judgment and practitioner 
      The result of data was converted in descriptive analysis. The indicator in 
measuring the result is the Mean (X). The Means will be used by using conversion 
pattern data: 
Mn (X) = Σfx 
            n 
 
M  = Mean 
Σ fx  = Total score 





Data Conversion Table was adapted from (Suharto 2006) in Alex Sander (2018) 
Scales Interval of Mean Descriptive Categories 
1 2.0 <X ≤ 1.7 Very Poor 
2 1.8 < X ≤ 2.5 Poor 
3 2.6 < X ≤ 3.3 Fair 
4 3.4 < X ≤ 4.1 Good 
5 4.2 < X ≤ 5.0 Very Good 
 
f. Data analysis in students’ perceptions 
n = Σfx 
      100% 
Σfx = Total score 
Mn(x) = fx 
  n 
 
M =  Mean 
fx = Total Score 









RESEARCH FINDING AND DISCUSSION 
 
      This chapter represents the result of need analysis and the process of learning 
materials. In this chapter, the writer also represents the results of expert judgments, 
the evaluation, and the revision of the learning unit in the material which has been 
designed. 
A. Research Findings 
1. Define 
      In define steps there were 3 steps the researcher to find out the information there 
are observation, interview and need analysis. 
1) Observation 
      The researcher did observation focus on what the English learning materials had 
taught by teacher and what the materials that the students had learnt. The researcher 
tried to observe the related between English learning materials with the students 
department. The result of the observation, the researcher found that the English 
learning materials which teacher taught in class for automotive students was general 
English. The teacher used general English book for teaching in class not specific 
book especially for automotive students. The researcher also observed the English 
learning materials that students had learnt to make sure the English materials, in fact 




general English not specific English which related their department. So the researcher 
can conclude that needed to develop English learning materials for automotive 
students related their department for improving their English skill. 
2) Interview  
      In interview section, the researcher focused on what the students needed and 
wanted, and what the students and teacher opinions about developing English 
learning materials for automotive students at eleventh grade. 
      The researcher interviewed such as automotive students department at eleventh 
grade and the English teacher. The researcher wanted to make sure the English 
learning materials in class and the students’ needed and wanted in English learning, 
and their opinion about the developed materials. Based on the interview, the students 
needed and wanted the English learning materials related to their department so that 
they can use it in future job. In addition, the students’ opinion about the developed 
materials, they appreciated the steps and hoped the materials can be used earlier. In 
other hand, the teacher opinion about the developed materials was also appreciated it, 
so in next semester she can teach in class by using the book, it can more useful for 






3) The result of need analysis 
a. Target Needs 
      The first item which analyzed was the target needs. Here, the researcher wanted to 
know the students necessities, lack and want in learning English.  
1. Necessities  
      The data shows that the final purpose of the students in learning English can been 
seen in this following chart as follow: 
 
Chart 4.1. The result of students’ necessities on purpose 
      The chart 4.1 shows the purpose of the students in learning English is to be able 
to speak and write well for future job (88%), to get vocabulary related automotive 













      Furthermore, the students answered the questionnaire related to the future 
students’ motivation to learn English. The answer result as follow:  
 
Chart 4.2. The result of the students’ necessities on motivation to 
learn English  
      The chart 4.2 shows the answer of the students who have motivation to learn 
English to continue their study (20%), to get work easily appropriate their department 
(68%), and to increase their career (15%). 
      Meanwhile, the students needed the content of learning material to support their 












       The chart 4.3 shows students needed materials content about the technical terms 
in automotive filed for supporting their job (86%), expressions and responses to 
communicate in English (61%), and the learning materials related in daily life (75%), 
and others (2%). 
2. Lacks  
      After the necessities, the next aspect is lacks. In terms of lack, there are two 
items in the questionnaire which gain information about the students’ English 


















Chart 4.4. The result of students’ lack on English proficiency 
      The chart 4.4 shows the English proficiency of the students (77%) is basic 
upper. In other hand, most of the students (15%) admitted that they had low 
English vocabulary mastery and (6%) of students is early intermediate. While the 
student’s weakness in learning English is shown as follow:  
 
Chart 4.5. The result of students’ lack on learning English 
      The chart 4.5 shows that students’ lack in learning English that cannot use 
English grammar correctly (43%), the most of students do not know how to use the 
vocabulary/expressions in certain context appropriately (56%), and students do not 
























3) Want  
      The last aspect of the target needs which needs to be identified is the question 
in terms of wants. The students were asked about English learning materials which 
they want to improve English. The result can be seen a follow: 
 
Chart 4.6. The result of students’ wants on improving their 
English 
 
      In terms of wants, 70% of students wanted English learning materials that help 
them understand meaning and use the words, sentences and expressions 
appropriately. In addition, 68% of the students wanted English learning materials 
which help them master technical terms in the automotive, and 22% of students 

















b. Learning Needs 
1. Input  
      Based on questionnaire, the topic of the materials which students wanted to be 
improved in automotive, it can be seen as follow:  
 
 
Chart 4.7. The result of input on topic 
      From the need analysis process that had been conducted the students chose 
automotive terms as the main topic (86%), topic of daily life was chosen by 68 % of 
students, and technology was chosen by 61% of students. 
      After the topic, the next aspect of the learning needs in input is reading input. It 











Chart 4.8. The result of input on reading 
      Input In terms of reading skill, most of the students (68%) wanted to have a text 
which contains automotive vocabulary terms. Some of them (61%) wanted a genre 
text such as descriptive, narrative, and recount and 27% of students wanted text with 
illustration as the reading. The length of the reading text can be seen as follow: 
 
Chart 4.9. The result of input on the length of reading text 
      The length of the text which students wanted as reading input was medium text 
(200-250) 56%, short text (150-200 words)  36% of students and long text (more than 
250nwords) 20% of students. 
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Chart 4.10. The result of input on writing  
      In terms of writing input, most of the students (52%) wanted writing input in the 
form of a model of text/sentence   that will be used to write, 50% of students wanted 
were given a list of vocabularies which can be used to write the text also needed, and 
they (38%) wanted a picture, diagrams, and graphics as writing input.     
      After reading and writing input, the nest aspect is listening input. The chart below 
shows the input for listening materials that the students wanted. 
 
Chart 4.11. The result of input on listening  
A text/sentence that
will be used to write Given a list of
















      In terms of listening skills, the students wanted to have listening input in 
monologue and dialogue form (52%), text dialogues (43%), and text monologue 
(13%). 
The length of the listening text can be seen as follow:  
 
Chart 4.12. The result of input on the length of listening text  
 
      Most of students (43%) wanted the listening text should be medium (between 
150-200 words), 39% of students wanted short text (less or equal to 150 words), and 
18% of students wanted long text in listening input. 
      The next aspect is the input for speaking skills. The result can be seen as follow: 
39%
43%
18% Short text (less or








Chart 4.13. The result of input on speaking 
      In terms of speaking input, most of the students (53%) wanted speaking input in 
dialogue form, a certain topic will be discussed in pairs (27%), and (20%) of students 
wanted speaking input in monologue form.  
      The last aspect is vocabulary input. The input of vocabulary that the students 
wanted is showed on chart below. 
 
Chart 4.14. The result of input on vocabulary  
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Dialogue
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      The input of vocabulary that most of students (65%) wanted was listing of 
vocabulary appropriate automotive filed, wanted the part of speech as vocabulary 
input (59%) and the last 34% wanted the list of words with the right spelling. 
2) Procedure  
      After analyzing the input, the next component of the learning needs which to be 
analyzed is procedure. Based on the questionnaire, the students wanted the activities 
in applying the English skills. 
      In reading activities, the students’ wanted can be seen as follow: 
 
Chart 4.15. The result of procedure on reading activity 
      In terms of the reading activities, 56% of students are wanted to read a text and 
answer the question, 50% of students wanted to have a text and find the meaning of 
new vocabularies in the text. The last 34% of students also wanted to read a short text 
related to automotive and summary it. The next activity is writing, the result can be 
seen below: 
Reading a text and
find the meaning
of new vocabulary












Chart 4.16. The result of procedure on writing activity 
 
      In terms of writing activity, 59% of students wanted to be given an example of 
certain texts, and then write a similar text with their own words, 50% of students 
wanted to arrange some sentences into the right paragraph. And the last 31% of 
students wanted just write dialogue. 
      Whereas, in listening activity the students’ wanted can be seen as follow: 
Writing a text with
their own words Arangging sentences








Chart 4.17. The result of procedure on listening activity 
 
      In terms of listening activities, 56% of students wanted to have tasks of listening 
to the dialogue or monologue and completing the text. The second type of tasks, the 
students wanted to listen to the dialogue or monologue then write down the 
information (40%). And the last the students wanted to listen to the dialogue or 
monologue and answer the question provided the recording (34%). 



















Chart 4.18. The result of procedure on speaking activity 
      For speaking activity, most of the students (50%) wanted to practice a 
dialogue/monologue, discussing certain topic about automotive 20% and sharing an 
opinion with friends (35%).  
      Besides the four English skills, the aspects of vocabulary and grammar also 
need to be considered. In terms of vocabulary and grammar, the students were 
asked to choose what kinds of activities they wanted to improve their vocabulary 
and grammar.  
      The students’ wanted activity to improve their grammar can be seen as follow: 
Sharing an opinion with friends











        Chart 4.19. The result of procedure on grammar activity 
 
      Whereas in grammar activity, 40% of students wanted to identify the mistakes 
in a sentence, 29% of students wanted to correct the mistakes in sentence and 56% 
of students wanted writing sentences as the given examples. 
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Chart 4.20. The result of procedure on pronunciation activity 
 
      The chart 4.20 shows 61% of students wanted to repeat the teacher’s utterance 
as the learning activity for mastering pronunciation and 45% students wanted to 
read the pronunciation lists or phonetic transcriptions for mastering pronunciation 
and 31% of students wanted to imitate native speaker in dialogue or monologue. 
      The students’ wanted activity for improving their vocabulary. It can be seen as 
follow: 
 
Chart 4.21. The result of procedure on vocabulary activity 
 
      To enrich their vocabulary, most of the students (63%) wanted to match 
English words with the meanings. 48% of students wanted listing new words from 
a text and then looking up the meanings in the dictionary and the last 38% of 



















3) Setting  
      The next component is the setting. The setting involves the kinds of class 
activities that students will do the tasks. The result can be seen as follow: 
  
Chart 4.22. The result of setting 
      Based on the chart 4.22, can be concluded that most of the students (36%) 
wanted pair task, whereas the other students (34%) wanted group task, and wanted 
individual task (24%). 
4) Teacher’s role  
      Based on the questionnaire’s result of need analysis, the students answered 










            
    Chart 4.23. The result of teacher’s role 
      From the chart 4.23, it can be concluded that students wanted the role of the 
teacher was monitoring students learning progress (63%), whereas the other 
students (54%) wanted the role of the teacher was as a motivator and 27% of 
students wanted a teacher role was facilitator. 
5) Students’ role 
      The last component is the learner’s role. This component specifies the 













Chart 4.24. The result of students’ role 
      From the table 4.24, can be concluded that most of the students (61%) wanted 
to be a responsive participant (they can negotiate with friends or teacher about the 
learning topic), whereas the other students (47%) wanted to be listener and 
performer in the classroom, and 38% of students wanted to be active participants 
who involve in the classroom’s activities. 
2. Design  
     In design section, the researcher designed the developed materials based on 
interview and need analysis. The developed materials consist of four skills, such as 
reading, writing, listening and speaking. The material of each unit appropriate with 
the students department is automotive.  
      In reading skill, the developed materials focus on procedure text and report text 
based on the basic competence, the text input are related to automotive. In writing, 
the developed materials focus on write down a text and sentences in simple present 
61%
47%









tense, passive voice and if conditional. The grammar focus was chosen based on the 
basic competence also. The developed materials in listening skill focus on listening 
and completing the missing words. In speaking, the developed materials focus on 
practicing dialogue in pairs and monologue in individual or group. To increase the 
students’ vocabulary the developed materials consist of automotive vocabulary 
related to the unit topic. 
3) Develop  
      In this section the product developed by the evaluation of the expert judgment, 
practitioner and students perceptions. The result is explained below 
1) Expert Judgment 
      After the first draft of the materials has composed, the next process is expert 
judgment. There were 4 expert judgments assessed each point in units. First, is the 
content appropriateness, the expert judgment was automotive teacher. Second, 
language appropriateness was language lecturer, for presentation and layout 
appropriateness the expert judgment was English lecturer.  
a. The Result of Expert Judgment of unit 1 
      Here, the material developer asked the each expert judgment to evaluate of unit 1. 
The assessment items cover the content, language, materials presentation, and the 





1. Content appropriateness 
      The first aspect of evaluating the materials in unit 1 was the content 
appropriateness. The result is showed on the table below. 
Table 4.1. The result of expert judgment on the content appropriateness of the 
materials in unit 1 
No. Items  Score  
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 
the core competence and basic competence of 
English lesson in Vocational High School at 
eleventh grade second semester. 
4 
3. The developed materials are in accordance with 
the students’ goals study English can 
communicate orally and written in the future 
job 
5 
4. The topic of the unit is relevant to their 






5. In general material, procedure text explained 
clearly. 
4 
6. Procedure text in the developed materials are 
relevant to their department and their work-life  
5 
7. Input listening and writing in the develop 
materials in accordance with the topic of unit. 
4 
8. The dialogue in input speaking is in accordance 
with the topic of unit. 
4 
9. The developed materials explain about simple 
present tense as the grammar focus in unit 1 to 
write procedure text. 
4 
10. The developed materials contain vocabulary 
that is in accordance with the topic of unit. 
4 
11. The developed materials can improve students’ 
pronunciation skill.  
4 
12. The materials are taken from the relevant and 






13. The developed materials encourage students to 
develop personal, social, academic, and 
vocational skill. 
5 
Total Score 57 
Mean Value  4,3 
 
      The develop materials in terms of the content appropriateness in unit 1 gain the 
mean value was 4,3 which was categorized as Very Good.  
2. Language Appropriateness 
      The next aspect to evaluate the materials was the appropriateness of the language. 
The result of the expert judgment analysis is shown in the following table. 
Table 4.2. The result of expert judgment on the language appropriateness 
in unit 1 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
5 
2. The language used in the developed materials is 





3. The language used in the developed materials 
consistently uses one style of English 
5 
4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
5 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 28 
Mean Value 4,6 
 
      In terms of the language appropriateness in unit 1, the score was 28 and the mean 
value was 4,6 which was categorized as Very Good. 
3. Presentation Appropriateness 
      The third aspect dealt with the appropriateness of the presentation. The table 







Table 4.3. The result of expert judgment on the appropriateness of presentation 
in unit 1 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 
the characteristic of materials; preface, contents, 
and closing 
4 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
4 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 
ability to self-reflection and evaluation 
4 
Total score  16 
Mean Value 4 
 
      The appropriateness of presentation in unit 1 achieved the mean value was 4 




4. Layout Appropriateness 
      The last aspect to evaluate the materials in unit 1 was the appropriateness of the 
layout. It gained the mean value of 4,4 which is categorized as Very Good. The 
following table showed the result of expert judgment analysis related to layout 
appropriateness of unit 1. 
Table 4.4. The result of expert judgment on the appropriateness of  
layout in unit 1 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
5 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
5 
4. The developed materials do not use too many 
types of fonts 
4 
5. The designs are totally interesting 4 




Mean value  4,4 
 
      The tables 4.4 shows that the English learning materials in unit 1 that designed 
by the researcher is already to apply in the class. It is proven from the score of the 
content expert gave 57, language expert gave 28, presentation expert gave 16, and 
layout expert gave 22. Then the average of mean is 4,3. In the interval, this 
category gets very good.   
b.  The Result of Expert Judgment of unit 2 
1. Content Appropriateness 
      Based on table 4.5 the develop materials in terms of the content appropriateness 
gain the mean value was 4,4 which was categorized as Very Good. The table below 
showed the result. 
Table 4.5. The result of expert judgment on the content appropriateness  
of the materials in unit 2 
No. Items Score  
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 





English lesson in Vocational High School at 
eleventh grade second semester. 
3. The developed materials are in accordance with 
the students’ goals study English can 
communicate orally and written in the future job 
5 
4. The topic of the unit is relevant to their 
department and their work life is car 
components. 
4 
5. The reading text in the developed materials is 
relevant to their department and their work-life.  
5 
6. Input listening and writing in the develop 
materials in accordance with the topic of unit. 
4 
7. The dialogue in input speaking is in accordance 
with the topic of unit. 
4 
8. The developed materials clearly explain about 
declarative and interrogative passive voice as 
the grammar focus in unit 2. 
4 




is in accordance with the topic of unit (car 
components). 
10. The developed materials can improve students’ 
pronunciation skill.  
4 
11. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
5 
12. The developed materials encourage students to 
develop personal, social, academic, and 
vocational skill 
5 
Total score 53 
Mean score 4,4 
 
2. Language Appropriateness 
      The next aspect to evaluate the materials was the appropriateness of the language. 
In terms of the language appropriateness, the mean value was 4,6 which was 






Table 4.6. The result of expert judgment on the language  
appropriateness in unit 2 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
5 
2. The language used in the developed materials is 
clear and understandable 
5 
3. The language used in the developed materials 
consistently uses one style of English 
5 
4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
5 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 28 






3. Presentation Appropriateness 
      The third aspect dealt with the appropriateness of the presentation. The 
appropriateness achieved the mean value was 4 which was categorized as Good. The 
table below showed the result of the expert judgment analysis. 
Table 4.7. The result of expert judgment on the appropriateness of presentation 
in unit 2 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 
the characteristic of materials; preface, contents, 
and closing 
4 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
4 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 





Total score  16 
Mean Value 4 
 
4. Layout Appropriateness  
 
      The last aspect to evaluate the materials was the appropriateness of the layout. It 
gained the mean value of 4,4 which is categorized as Very Good. The following table 
showed the result of expert judgment analysis related to layout appropriateness of 
unit 2. 
Table 4.8. The result of expert judgment on the appropriateness of 
layout in unit 2 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
5 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
5 




types of fonts 
5. The designs are totally interesting 4 
Total score 22 
Mean value  4,4 
       
      The tables above show that the English learning materials in unit 2 that 
designed by the researcher is already to apply in the class. It is proven from the 
score of the content expert gives 53, language expert gives 28, presentation expert 
gives 16, and layout expert gives 22. Then the average of mean is 4,4. In the 
interval, this category gets very good. 
c. The Result of Expert Judgment of unit 3 
1. Content Appropriateness 
      Based on table 4.9 the develop materials in terms of the content appropriateness 
gain the mean value was 4,4 which was categorized as Very Good. The table below 
showed the result. 
Table 4.9. The result of expert judgment on the content 
appropriateness of the materials in unit 3 




1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 
the core competence and basic competence of 
English lesson in Vocational High School at 
eleventh grade second semester. 
4 
3. The developed materials are in accordance with 
the students’ goals study English can 
communicate orally and written in the future job 
5 
4. The topic of the unit is relevant to their 
department and their work life is to be a 
mechanic. 
4 
5. The report text in the developed materials is 
relevant to their department and their work-life.  
5 
6. Input listening and writing in the develop 
materials in accordance with the topic of unit. 
4 
7. The dialogue in input speaking is in accordance 





8. The developed materials clearly explain about if 
conditional as the grammar focus in unit 3. 
4 
9. The developed materials contain vocabulary that 
is in accordance with the topic of unit. 
4 
10. The developed materials can improve students’ 
pronunciation skill.  
4 
11. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
5 
12. The developed materials encourage students to 
develop personal, social, academic, and 
vocational skill 
5 
Total score 53 
Mean value  4,4 
 
2. Language Appropriateness 
      The next aspect to evaluate the materials was the appropriateness of the language. 




categorized as Very Good. The result of the expert judgment analysis is shown in the 
following table. 
Table 4.10. The result of expert judgment on the language  
appropriateness in unit 3 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
5 
2. The language used in the developed materials is 
clear and understandable 
5 
3. The language used in the developed materials 
consistently uses one style of English 
5 
4. The developed materials use the appropriate 
English grammar 
4 
5. The developed materials use the appropriate 
English spelling 
5 
6. The developed materials are cohesion and 
coherence 
4 




Mean Value 4,6 
 
3. Presentation Appropriateness 
      The third aspect dealt with the appropriateness of the presentation. The 
appropriateness achieved the mean value was 4 which was categorized as Good. The 
table below showed the result of the expert judgment analysis. 
Table 4.11. The result of expert judgment on the appropriateness 
of presentation in unit 3 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 
the characteristic of materials; preface, contents, 
and closing 
4 
2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
4 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 




ability to self-reflection and evaluation 
Total score  16 
Mean Value 4 
 
4. Layout Appropriateness  
      The last aspect to evaluate the materials was the appropriateness of the layout. It 
gained the mean value of 4,4 which is categorized as Very Good. The following table 
showed the result of expert judgment analysis related to layout appropriateness of 
unit 3. 
Table 4.12. The result of expert judgment on the appropriateness 
of layout in unit 3 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
5 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 





4. The developed materials do not use too many 
types of fonts 
4 
5. The designs are totally interesting 4 
Total score 22 
Mean value  4,4 
 
      The tables 4.12 shows that the English learning materials in unit 3 that 
designed by the researcher is already to apply in the class. It is proven from the 
score of the content expert gives 53, language expert gives 28, presentation expert 
gives 16, and layout expert gives 22. Then the average of mean is 4,4. In the 
interval, this category gets very good.  
      Based on the expert judgments on each unit, it can be concluded that the 
English learning materials that researcher develop is very good. It is proved with 
the interval of unit 1 is 4,4 (very good), unit 2 is 4,4 (very good) and unit 3 is 4,4 






Chart 4.25. The result of expert judgment on the materials  
 
2) Practitioner Judgment 
      The practitioner was English teacher for automotive department. The 
practitioner was given the questioner judgment to evaluate the developed materials 
and her opinion about this product. The suggestion also was given by her about 
this product for producing the final draft. As like the expert judgments, the 
practitioner also evaluate the product consist of content appropriateness, language 
appropriateness, presentation appropriateness and layout appropriateness. 
1. Content Appropriateness 
      The practitioner gave evaluate the content appropriateness for 3 units. The 





















Table 4.13. The result of practitioner judgment on the content appropriateness 
of materials 
No. Items Score 
1. The developed materials are in accordance with 
the aims of learning. 
5 
2. The developed materials are in accordance with 
the core competence and basic competence of 
English lesson in Vocational High School at 
eleventh grade second semester. 
4 
3. The topic of the unit is relevant to their 
department and their work. 
4 
4. The text in the developed materials is relevant to 
their department and their work-life.  
4 
5. The developed materials relevant to syllabus  4 
6. The materials are taken from the relevant and 
latest sources in accordance with the topic 
discussed. 
4 
7. The developed materials encourage students to 






Total score 30 
Mean value 4,2 
       
      Based on the table 4.13, can be concluded that the practitioner gave score 30, it 
gained mean value was 4,2 it means the content appropriateness was very good. 
2. Language Appropriateness 
      The practitioner also evaluated the language of the materials. The result can be 
seen as follow: 
Table 4.14. The result of practitioner judgment on the 
language appropriateness of materials 
No. Items  Score  
1. The language used in instruction is relevant to 
the level of students’ cognitive development 
4 
2. The language used in the developed materials is 
clear and understandable 
4 
3. The language used in the developed materials 
consistently uses one style of English 
4 





5. The developed materials use the appropriate 
English spelling 
4 
6. The developed materials are cohesion and 
coherence 
4 
Total Score 24 
Mean Value 4 
 
      In terms of language appropriateness, the practitioner gave score 24, the main 
value was 4. It mean the language of developed materials was categorized was very 
good. 
3. Presentation Appropriateness 
      The third point that the practitioner evaluate was appropriateness. The result can 
be seen as follow: 
Table 4.15. The result of practitioner judgment on the 
presentation appropriateness of materials 
No. Items Score  
1. The developed materials are developed 
systematically in accordance with the steps of 






2. The developed materials are presented step by 
step from guided activities, group activities, and 
individual activities 
5 
3.  The developed materials encourage motivate 
students to interact with other students, the 
teacher, and other people 
4 
4. The developed materials improve the students’ 
ability to self-reflection and evaluation 
5 
Total score  18 
Mean Value 4,5 
 
      In terms of presentation, the practitioner gave score 18, it mean that the mean 
value was 4,5 in interval is very good.  
4. Layout Appropriateness  
 
      The last to evaluate is layout appropriateness. The practitioner gave score 21, it’s 
mean value was 4,2. In interval, the categorized gets very good.  The analyzed can be 
seen as follow: 




layout appropriateness of materials 
No.  Items Score  
1. The developed materials are printed using the 
ISO standard paper size (A4, A5,  B5) 
4 
2. The settings (the unit title, sub-title, illustration, 
page number, and picture explanation) are 
proportional 
4 
3.  The illustrations and the graphics in developing 
materials are aesthetic and functional 
4 
4. The developed materials do not use too many 
types of fonts 
4 
5. The designs are totally interesting 5 
Total score 21 
Mean value  4,2 
 
      The tables 4.16 shows that the English learning materials that designed by the 
researcher is already to apply in the class. Based on the practitioner judgment, it is 




appropriateness 24 score, presentation appropriateness 18 score, and layout 
appropriateness 21 score. Then the average of mean is 4,4. In the interval, this 
category gets very good. It can be seen as follow: 
 




3) Students perception 
      In developing English learning materials, the writer also needed students’ 
perceptions about the developed materials to make sure that the materials is truly 
appropriate to apply at eleventh grade of automotive students. Some automotive 
students were given the product and fill the questioner evaluation consists of 
content appropriateness, language appropriateness, presentation appropriateness, 













Table 4.17. Students’ perceptions on the content 
appropriateness of materials 
 
      Based on the table 4.17, the result of questionnaire to students’ perception on 
the content appropriateness shows that as follow, 72% of students totally agree, 23 
% of students agree, 0% of students doubt, and 0% of students totally disagree 
with the content of appropriateness. So, almost of students agree with the content 
of developed materials for automotive students, it proved the materials can be 



















SS 35 30 32 20 40 34 29 220 
S 9 14 12 22 2 10 15 84 
R 0 0 0 0 0 0 0 0 
TS 0 0 0 0 0 0 0 0 




Table 4.18. Students’ perceptions on the language 




       
 
 
      The 
students’ perceptions on language appropriateness shows that 62% of students 
were totally agree and 38% agree with the language. So, the language of developed 
materials can understandable by students. Meanwhile, Students’ perception on 
presentation appropriateness showed below.  
Table 4.19. Students’ perceptions on the presentation 
appropriateness of materials 
 Item 1 Item 2 Total 
SS 29 24 56 
S 15 20 35 
R 0 0 0 
TS 0 0 0 
STS 0 0 0 
 Item 1 Item 2 Total 
SS 39 40 79 









      Almost of students (90%) totally agree with the presentation of developed 
materials and 10% of students agree with that. In addition, the presentation of 
developed materials is good based on the students’ perceptions. The last is layout 
presentation is showed below. 
Table 4.20. Students’ perceptions on the layout 







      Almost of 
students (76%) 
totally agree with the layout of developed materials and 24% of students agree 
R 0 0 0 
TS 0 0 0 
STS 0 0 0 
Students Item 1 Item 2 Total 
SS 30 37 67 
S 14 7 21 
R 0 0 0 
TS 0 0 0 




with that. Then, the layout of developed materials is good based on the students’ 
perceptions. 
      It can be concluded that almost the students totally agree with this product. It is 
proved based on the students’ perception about the content appropriateness 72% of 
the students totally agree, language appropriateness 62% of the students totally 
agree, presentation appropriateness 90% of the students totally agree, and layout 
appropriateness 76% of students totally agree. It can be seen as follow: 
 
Chart 4.27. The result of students’ perceptions on the materials 
 
4) Revision  
1. Content Expert Correction 


















Unit 2 Task 9 Missing the 
role play  
Missing the 
role play 
Unit 3 Task 7 Add some 
vocabulary 






2. Language Expert Correction 
 Part of unit Point to Revise Revision  




Unit 2 Task 1 Instruction; 
Identify the 
statement true 









 Task 7 Instruction; you 





Unit 3  No revision  No revision 
Suggestion: Keep attention of each instruction. The instructions add 
exclamation mark. 
 
3. Presentation Expert Correction 
 Part of the unit Point to revise Revision  
UNIT 1,2 & 3 The type of task  Balancing 
between 
individual task, 
pair task and 
group task. 
It should be 
balance the 
individual task, 
pair task, and 
group task. 
4. Layout Expert Correction 
 Part of the unit Point to revise Revision  
UNIT 1,2 & 3 Pictures   The sources of 
picture 
It should add the 






5) The final product 
a. Unit 1 
      The topic for unit one is “works and equipment at the service station”. It was 
chosen based on the students’ interesting in the topic of automotive. The title for 
this unit is “Service station”. The title was chosen based on the students’ interest in 
the technical works and also based on the basis of competence letter 3.18 
“procedure text”. The focus on unit 1 is to understand the procedure text and 
simple present tense. 
      This unit contains 9 tasks. That is, starting up unit 1, students study the 
explanation about procedure text. In task 1 reading section, the students asked the 
text and determine the structure of the procedure text. In writing section there are 3 
tasks such as task 2,3 and 4. In task 2 the students ask to make a procedure text 
about automotive works, whereas in task 3 the students ask to arrange the 
sentences into a correct procedure and in task 4 the students ask to choose the 
statement that matches the picture. In listening section task 5, the students ask to 
listen to the dialogue at service station and fill the missing words. And in speaking 
section task 6, the students ask to practice the dialogue and answer the following 
questions. For grammar, the students study about simple present then write a 




in task 7. In task 8 vocabulary section, the students ask to listen to the teacher and 
repeat after him/her with good pronunciation. In task 9 student ask to match the 
words with appropriate picture in the box. 
b. Unit 2 
      The topic unit 2 is “Chassis”. This topic was chosen based on the result of 
interview which shows that the students wanted to know about chassis. The title for 
this unit is “car’s components”. This title was chosen because students wanted know 
more about cars components and the functions in English, and the title for this unit 
was chosen based on the basic of competence letter 3.19 “passive voice” This unit is 
develop in order to understand the students about passive voice, either about the 
functions of car components. 
      This unit consists of 8 tasks. That is, reading section is designed to build the 
students knowledge to the learning topic. Here, the students asked to read the text 
about the function of common car component and identify the statements whatever 
true (T) or false (F) based on the text (task 1). In task 2, the students ask to find the 
appropriate word with the picture. For listening section in task 3, the student ask to 
listen and watch the video about car components and write down the car components 
else based on what they listen. Whereas in soeaking section, the students ask to make 
mading about car components in group 3-4 students each group, and eplain it in front 
of class. In task 5 the students ask to practice the dialogue with pairs. For grammar, 




passive form of the verb in parenthesess in task 6. For vocabulary, the students ask to 
write down the past participle form of the words in task 7. In task 8 the student asked 
to listen to teacher and repeat after him/her with a good pronunciation.  
c. Unit 3 
      The topic for unit 3 is “career in automotive”. This topic was chosen based on the 
result of interview which shows that the students want to continue to work abroad 
after they have graduated from the school. The title for this unit is “to be a 
mechanic”. This title was chosen because in developing their career the students need 
some steps to be a professional mechanic, and the title was also chosen based on the 
basic of competence letter 3.20 “if conditional” and 3.21 “report text” .This unit is 
developed in order to make the students understand about how to write and present a 
report text, grammar focus if conditional and either how to develop their career in 
automotive or anything related to automotive. 
      This unit consists of 8 tasks. That is reading designed to build the students 
knowledge about report text. In task 1, the students ask to read the text “how to be a 
good an auto mechanic” and answer the following question. In writing section, the 
students ask to write a report text based on the picture. For listening section in task 3, 
the students ask to listen the recording and complete the text. For speaking in task 4 
the students ask to practice the dialogue in front of class in pairs. In task 5 the 




automotive on internet, advertisement, magazine, book, TV or radio then practice in 
front of class. For grammar the students study about if conditional. In task 6 students 
ask to complete the sentences with the word in parentheses. 
      For vocabulary the students asked to match the correct meaning with the words, 
then listen to teacher and repeat after him/her with a good pronunciation. Next, in 
task 3 the students asked to practice the dialogue in front of the class with their pairs. 
In task 4 students asked to study about how to give an oral report and then the last 
section of listening, the students asked to listen the recording and complete the 
following sentence with the words in box based on the recording. In last task is role 
play, the students ask to report the situation based on the picture, the rule play is; 
students divided into small group, 3-4 students. Each group get 1 picture, they given 
10 minutes to make text report based on the picture. For example car accident, they 
can report it how the cars got accident, who the driver, where the location, and so on. 
After times out, each group present their text there is no group that won and less. 
4. Disseminate 
      In disseminate section, the writer introduced the final product to the 
automotive students at eleventh grade and the English teacher. The writer just did 
socialization at SMKN 2 Palopo to show them the product that related their 
department, and their responds about this product was good. The English teacher 




materials for automotive students at eleventh grade second semester can more 
effectively if use this product. 
B. Discussion  
      The aim of this research is to develop the task based English materials for the 
eleventh grade automotive in SMKN 2 Palopo based on curriculum 13 and 
syllabus. However, these materials can be used by the students of other school with 
the same department. 
      The limitation of researcher in developing learning materials was the 
researcher lack of automotive references to develop the English materials. The 
researcher found some reference in automotive book and internet. 
      This research was started by conducting the need analysis on April 4th to April 
6th 2019. There were 44 students of eleventh grade of automotive department and 
an English teacher and also automotive teacher involved in this step. To collect the 
data related to the needs, there were two instruments used namely questionnaire 
and interview guidelines. The questionnaire was distributed to the students and 
contained 24 questions related to the target needs and learning needs. The 
interview was conducted to support the result of the questionnaire. It involved 
some students of automotive department and English teacher. 
      The questions which covered the target needs in the questionnaire and 
interview have been developed in accordance with the principle of need analysis 




namely necessities, lacks, and wants. Meanwhile, the questions which covered the 
learning needs in the questionnaire have been developed adapted from the 
components of task proposed by Nunan (2004). The learning needs include input, 
procedure, teacher’s roles, student’s roles, and setting. 
      Nunan (2004) defines input as the spoken, written, and visual data that the 
learners work within course of completing task. In terms of the input for the 
English materials, students believed that dialogues, audios, pictures, and simple 
text that were appropriateness as the input of the task. 
      Nunan (2004) states that procedures mean what learners will actually do with 
the input that forms the point of departure for the learning task. Based on the 
results of the need analysis, the learning activities that the students wanted were 
listening text monolog and dialogue arrange 50-200 words, and complete the text. 
      Related to the setting, the classroom management specified or implied in the 
task (Nunan 2004), the students wanted to do tasks in pairs. In terms of the 
teacher’s role in the classroom, the students agreed the teacher monitoring students 
learning progress. Meanwhile the students’ role in the classroom was the active 
participant and students find the new things independently. Nunan (2004) defines 
‘roles’ as the part that learners and teachers are expected to play in carrying out 





      There were three units that have been developed.  The unit 1 contained 9 tasks, 
unit 2 contained 9 tasks, and unit 3 contained 8 tasks. All units covered the four 
skills of English namely listening, reading, speaking, and writing,  
      After developing the materials, then the materials were evaluated through 
conducting the expert judgment, practitioner and students’ perceptions. The 
questionnaire were adapted from the BSNP (2011) and contained of four aspects: 
content appropriateness, language appropriateness, presentation appropriateness, 
and layout appropriateness. The experts and students also give some feedbacks and 
suggestions. The revisions were done by the researcher based on the feedback and 
suggestions from expert, practitioner and students. The result is the developed 
materials are suitable for the eleventh grade of the automotive department. It can 






















CONCLUSION AND SUGGESTION 
 
A. Conclusion 
The English learning materials that appropriate for students of automotive 
department at eleventh grade is the materials that related to their department. The 
input of materials about automotive and based on basis competence that consists of 
all of the English skill namely, reading, speaking, writing and listening and grammar, 
vocabulary, pronunciation. 
The product consists of 3 units. The unit 1 contains 9 tasks the title is service 
station. In this unit the students study reading about procedure text, writing procedure 
text, listening to the dialogue at service station and speaking practice the dialogue in 
pairs. The grammar input focus on simple present tense and vocabulary input is the 
kinds of key in service station then pronounce the words with good pronunciation. 
The unit 2 contains 8 tasks the title is car’s component. In reading section, the 
students read a text about the function of common car component, in writing section 
identify the statements whatever true or false. For listening section, listen and watch a 
video about car components, in speaking section practice the dialogue. The grammar 
input focus on passive voice based on the basis competence, and vocabulary input 
write down the past participle form of the words. 
The last unit is unit 3 contains of 8 tasks the title is to be a mechanic. The reading 




is listen to the recording about skills for a mechanic, speaking input is practice the 
dialogue and oral report in front class. For grammar input focus on if conditional 
based on basis competence and vocabulary input is matching the correct meaning 
then pronounce the words with correct pronunciation. 
      Based on the expert judgments and practitioner the developed materials already to 
apply in class, it is proven which shows the interval of score is “very good”. Whereas, 
most of students totally agree with the developed materials, it is proven in students’ 
perception. 
 B. Suggestions 
      The result of the research hopefully giving a contribution to some parties, 
especially to the English teacher and to the other researchers, as in the following 
explanation: 
3. To the English Teacher 
      The English teachers can use this product for teaching automotive students by 
using effective approach or media.  
4. To the Other Researcher 
      Other researchers are expected to be able to develop appropriate English learning 
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I. PROFIL SISWA 
Isilah data pribadi anda di bawah ini. 
Nama   :  
Kelas   : 
Jenis kelamin  : 
II. Petunjuk Pengisian 
Berilah tanda silang (X) jawaban yang sesuai dengan kedaan yang paling 
menggambarkan kedaaan Anda saat ini, serta sesuai dengan apa yang Anda butuhkan 
atau Anda inginkan terkait dengan pembelajaran bahasa Inggris. Pilihlah satu atau 
lebih jawaban yang sesuai dengan pendapat dan keadaan Anda. Jika Anda memilih 
jawaban lain-lain, tuliskan jawaban tersebut dengan singkat dan jelas. 
 
A. TARGET NEEDS 
1) Necessities  
 
1. Apakah tujuan Anda belajar bahasa Inggris di sekolah? 
a. Agar mendapatkan berbagai macam kosakata sesuai jurusan saya yang dapat 
menunjang pekerjaan saya kelak. 
b. Agar mampu berbahasa inggris baik lisan maupun tertulis demi kepentingan 
pekerjaan saya kelak. 
c. Agar dapat lulus ujian nasional. 
d.  Lainnya (tuliskan)………………. 
 
2. Berkaitan dengan masa depan, apakah motivasi utama Anda untuk belajar bahasa 
Inggris? 




b. Agar lebih mudah mencari pekerjaan sesuai dengan bidang kejuruan 
yang saya tekuni. 
c. Meningkatkan Karier 
d. Lainnya (tuliskan)………….. 
3. Jenis materi bahasa Inggris apakah yang Anda butuhkan dan mendukung pekerjaan 
Anda? 
a. Istilah-istilah yang biasa digunakan dalam dunia otomotif 
b. Ungkapan-ungkapan yang digunakan untuk berkomunikasi dengan orang lain  
c. Jenis materi yang berkaitan dengan kehidupan sehari-hari  




4. Kemampuan bahasa Inggris Anda sekarang berada di tingkat? 
a. Tingkat persiapan (tidak tahu apa-apa) 
b. Tingkat dasar (menguasai sedikit kosakata dasar) 
c. Tingkat menengah (mampu mengikuti percakapan bahasa Inggris dan 
meresponnya) 
d. Lainnya (tuliskan)……………………. 
 
5. Dalam mempelajari bahasa Inggris, kesulitan yang Anda hadapi adalah? 
a. Menggunakan strutur kalimat bahasa Inggris dengan benar 
b. Tidak tahu kosakata / ungkapan yang tepat digunakan dalam konteks tertentu 
c. Tidak tahu pelafalan suatu kosakata atau ungkapan tertentu 









6. Anda menginginkan materi bahasa Inggris yang menjadikan Anda? 
a. Mampu menguasai kosakata bahasa Inggris dengan baik, terutama yang 
berkaitan dengan bidang otomotif  
b. Mampu menguasai struktur kalimat yang baik 
c. Mampu memahami makna dan penggunaan kata, kalimat, dan ungkapan 
dalam 
d. bahasa Inggris 
e. Lainnya (tuliskan)…………. 
 
B. LEARNING NEEDS 
1) Input 
 
7. Topik bahasa Inggris apa yang ingin Anda pelajari? 
a. Topik yang berkaitan dengan dunia pekerjaan otomotif 
b. Topik yang berkaitan dengan teknologi  
c. Topik yang berkaitan dengan kehidupan sehari-hari 
d. Lainnya (tuliskan)…………… 
 
8. Jenis input materi untuk kegiatan reading (membaca) yang Anda inginkan adalah? 
a. Teks yang berisi kosakata bidang otomotif 
b. Teks disertai dengan gambar 
c. Teks dengan genre tertentu, seperti deskriptif, naratif, recount, dll 
d. Lainnya (tuliskan)………………….. 
 
9. Panjang teks untuk kegiatan reading (membaca) yang efektif menurut Anda   
adalah? 
a. 150-200 kata 




c. Lebih dari 250 kata 
d. Lainnya (tuliskan)………………… 
 
10. Jenis input materi untuk kegiatan writing (menulis) yang Anda inginkan adalah? 
a. Model atau contoh teks yang akan ditulis 
b. Daftar kosakata yang dapat membantu dalam menulis paragraf 
      c. Gambar, table, diagram, dan grafik 
      d. Lainnya (tuliskan)………………. 
 
 
11. Jenis input untuk materi listening (mendengarkan) yang Anda inginkan adalah? 
a. Teks monolog (satu orang) 
b. Teks dialog (dua orang) 
c. Teks monolog dan dialog 
d. Lainnya (tuliskan)…………….. 
 
12. Panjang input teks untuk materi listening (mendengarkan)  yang efektif menurut 
Anda adalah? 
a. ≤150 kata (pendek) 
b. 150-200 kata (sedang 
c. ≥ 200 kata (panjang) 
d. Lainnya (tuliskan)…………… 
 
13. Jenis input materi speaking (berbicara) yang anda iginkan? 
a. Contoh monolog 
b. Contoh dialog 
c. Sebuah topik tertentu untuk didiskusikan dengan teman sebangku 









14. Aspek vocabulary (kosa kata) yang ingin Anda kuasai adalah? 
a. Daftar kosa kata yang sesuai dengan bidang TKR otomotif  
b.Jenis-jenis kata (kata benda, kata kerja, kata sifat)  
c. spelling (pngejaan) kata-kata yang tepat 
d. Lainnya (tuliskan)…………………… 
 
2) Procedure 
15.  Dalam reading (membaca) Anda suka kegiatan? 
a. Membaca sebuah teks dan mencari arti kosakata baru yang ada di dalam teks 
b. Membaca teks dan menjawab pertanyaan 
c. Membaca sebuah teks pendek berkaitan dengan otomotif dan meringkasnya 
d. Lainnya (tuliskan)……………… 
 
16. Dalam writing (menulis) Anda suka kegiatan? 
a. Menulis teks serupa dengan contoh yang diberikan menggunakan kalimat 
sendiri 
b. Menyusun beberapa kalimat menjadi paragraf yang utuh dan benar 
c. Menulis dialog 
d. Lainnya (tuliskan)…………………….. 
 
17. Dalam listening (mendengarkan) Anda suka kegiatan? 
a. Mendengarkan dialog/monolog dan melengkapi teks berdasarkan 
dialog/monolog tersebut 
b. Mendengarkan dialog/monolog dan menjawab pertanyaan 




d. Lainnya (tuliskan)…………… 
 
18. Dalam  speaking (berbicara) Anda suka kegiatan? 
a. Bertukar pendapat dengan teman 
b. Berdiskusi tentang topik tertentu yang berkaitan dengan otomotif 
c. Mempraktikkan dialog dan monolog 
d. Lainnya (tuliskan)………………. 
 
19. Untuk meningkatkan kemampuan penguasaan grammar (tata bahasa) , Anda suka 
kegiatan? 
a. Mengidentifikasi kesalahan struktur kalimat 
b. Memperbaiki kesalahan struktur kalimat 
c. Menulis kalimat sesuai pola yang diajarkan 
d. Lainnya (tuliskan)……….. 
 
20. Dalam peguasaan cara pengucapan (pronunciation) Anda suka kegiatan? 
 a. Menirukan ucapan guru 
 b. Menirukan ucapan native speaker dalam model molog atau dialog 
 c. Membaca bantuan cara mebaca (pronunciation list atau phonetic transcription)  
     pada kata-kata yang sulit. 
d.Lainnya (tuliskan)…………………….. 
 
21. Untuk memperkaya kosakata bahasa Inggris, Anda suka kegiatan? 
a. Memasangkan kata dengan artinya 
b. Melengkapi kalimat atau paragraf dengan kata-kata yang tersedia 
c. Mencari kata-kata baru dalam teks dan mencari artinya di dalam kamus 






3) Setting  
22. Untuk mengerjakan tugas Anda suka tugas dengan jenis? 
a. Tugas individu 
b. Tugas teman sebangku 
c. Tugas kelompok 
d. Lainnya (tuliskan)………………………… 
 
4) Teacher’s Role 
23. Ketika mengerjakan tugas di kelas anda suka jika guru? 
a. Memantau kemajuan siswa 
b. Berperan sebagai fasilitator 
c. Berperan sebagai motifator 
d. Lainnya (tulsikan)…………………………. 
 
5) Students’ Role 
24. Dalam mempelajari bahasa Inggris di kelas, anda suka berperan sebagai? 
a. Partisipan responsif (mampu bernegosiasi dengan teman/ guru mengenai topik 
yang dipelajari) 
b. Pendengar dan performer di dalam kelas 
c. Partisipan aktif yang terlibat langsung dalam kegiatan di dalam kelas 
d. Lainnya (tuliskan)………………….. 
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